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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
At the present time, there is no adequate source of 
reference available concerning the specific areas of Music 
Education with which recent graduates of Boston University, 
School of Fine and Applied Arts are occupied. Since it 
would seem apparent that the education of an individual 
should not cease upon the achievement of a degree, the 
institution conferring the degree, in order to fulfill 
completely its educational responsibilities, should be 
sufficiently cognizant of the activities of its graduates. 
Through close association with the graduates, the progres-
sive educational institution might more intelligently 
establish a curriculum designed to prepare better its 
graduates for their future endeavors. It would appear 
to be logical that the individuals actively concerned 
with the problems connected with the teaching of public 
school music might provide these institutions with a 
reliable source for qualitative evaluation of their under-
graduate preparation. 
I. THE PROBLEM 
Statement of the problem. The purposes of this 
investigation were as follows: (1) to make a comprehensive 
survey of the 1956, 1957, 1958, and 1959 graduates in Music 
Education of Boston University, School of Fine and Applied 
Arts, to determine the aspect or aspects of Music Education 
with which their present teaching situation was basically 
concerned; and (2) to prepare a qualitative evaluation of 
the preparation of recent graduates in Music Education of 
Boston University, School of Fine and Applied Arts. 
Importance 2£ ~ study. The success of the music 
program in a school system is often directly attributable 
to the person or persons responsible for its presentation 
and administration. To continue to improve the standards 
of music education in the public schools, it would appear 
to be evident that the individuals concerned with the imple-
mentation of the music program should be thoroughly pre-
pared for their task. Music educators (1;6) and official 
pronouncements of Music Educators National Conference (10) 
have set forth various opinions and suggestions concerning 
the most practical and helpful elements which should be 
included in the music education curriculum in order to 
prepare graduates to become successful teachers of school 
music. It would appear that much data relating to this 
problem might be provided by the individuals who are cur-
rently occupied with this area of teaching. 
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A less important 1 yet prevalent1 factor indicating the 
adequacy of an individual's preparation in his undergraduate 
education might be the very position with which the graduate 
is occupied. Success in any venture is usually based on a 
foundation of fruitful experience and depth of background. 
This would tend to indicate that the successfulness of a 
music educator 1 especially one new to the profession1 would 
signify an adequate preparation for the situation with which 
he might be concerned. 
II~ DEFINITION OF TERMS USED 
The following terms are defined in order to clarify 
their particular meaning within this study: 
Curriculum. The term1 curriculum1 refers to the 
undergraduate music education curriculum1 the content of 
which is intended to prepare the student for the teaching 
of public school music. 
Element. The term1 element1 refers to an aspect of 
a course or courses in the music education curriculum which 
has been comprehensively derived and entered in the ques-
tionnaire under the proper general subject area. 
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III. LIMITATIONS OF THE STUDY 
Due to the type of research employed and other limita-
tions peculiar to this type of study, it was necessary to 
impose certain limitations. They are as follows: 
1. The results of the study are selective in nature, 
being confined to the replies of only those music educators 
who returned the questionnaire. 
2. The interpretation of elements included in the 
questionnaire was left to the individual participant. 
3. Due to the rigidness of structured interview by 
questionnaire, freedom of expression by the participant was 
not permitted. In an attempt to circumvent this limitation, 
spaces were provided wherein the participant was encouraged 
to supply additional information regarding each subject area. 
4. The investigation was confined to graduates in 
Music Education of Boston University, School of Fine and 
Applied Arts, for the years 1956, 1957, 1958, and 1959. 
5. The content included in the questionnaire was 
derived from the Boston University, School of Fine and 
Applied Arts, catalogues of the years 1953 to 1959, 
inclusive. 
IV. ORGANIZATION OF THE REMAINDER OF THE STUDY 
The study consists of five chapters. The initial 
chapter includes the statement of the problem, the purpose 
of the study, the importance of the problem, definitions 
of the terms used, and the limitations of the study. 
Chapter II consists of a review of the literature which 
is related to this study. The methodology employed in 
the present study is explained in Chapter III. Chapter 
IV is devoted to the findings based on statistical evalua-
tion of the data and additional curriculum elements sug-
gested by the respondents. The final chapter consists of 
conclusions and recommendations relating to the Music 
Education curriculum. The questionnaire employed in the 
study, copies of letters of transmittal, and other perti-
nent information are to be found in the Appendixes. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
The present study is not unique in its concept of 
evaluation of the preparation of school music teachers. 
Research has revealed other investigations in this area, 
which are reviewed in this Chapter. 
I. RELATED STUDIES CONCERNED WITH THE 
PREPARATION OF SCHOOL MUSIC TEACHERS 
In 1951, a study was conducted by Goodman (18) to 
determine what provisions the leading teacher-preparing 
institutions of the California-Western Division of the 
Music Educators National Conference were making for the 
proper instruction and development of public school orches-
tras. Twenty institutions' programs of instruction in 
stringed instruments were examined, and the following 
deficiencies were noted: (1) some schools do not offer 
string classes; {2) most schools do not allow the student 
to remain on one instrument long enough to reach any degree 
of proficiency; (3) very few schools require that all of 
the stringed instruments be studied and a proficiency 
examination be given. (18:53) The conclusion by Goodman 
was that the instrumental music teacher was being inade-
quately prepared for the teaching of stringed instruments 
in the public schools. (18:53) 
Through a review of the literature, Bergethon (12) 
conducted a research study of school music teacher educa-
tion. The following is a summary of the conclusions: 
It is evident that no specific approach to the 
improvement of school music teacher education can be 
proposed. Each situation will call for its own method 
of attack and must develop its own pattern of proce-
dure. No approach can be trusted to produce the 
desired effect automatically. The spirit in which any 
enterprise is undertaken is the chief determinant of 
the quality of the results. Effective results may be 
anticipated if a questing attitude on the part of the 
faculty can be maintained and when the approach used 
encourages democratic participation by all persons 
associated with the program in school music teacher 
education. (12:63-64) 
In 1947, Dezort (15) conducted a study to (1) define 
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the nature of the problems confronting thirty experienced 
teachers in the teaching of instrumental music, and (2) deter-
mine the adequacy with which these problems are treated in 
the undergraduate program of one hundred institutions engaged 
in the preparation of instrumental music teachers. The fol-
lowing recommendations were presented as a result of the 
findings: 
1. More time is needed in the undergraduate period 
of music teacher training. 
2. Institutions should present specialized curricula 
for the training of teachers of instrumental music. 
3. A standard baccalaureate degree for music teachers 
should be adopted by all institutions. 
4. Instruction on all instruments should be required 
in the course of study for teachers of instrumental music. 
5. Instruction in instrumental repair should be 
included in the undergraduate course of study. (15:135) 
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Collins (14) surveyed twenty teacher-preparing insti-
tutions to determine practices in the teaching of wind instru-
ments. The evaluation was made from the viewpoint of content, 
organization, and future value to the teacher. The findings 
indicated that the content and organization of the courses 
varied widely. In the recommendations for improvement in 
instruction of wind instruments, Collins suggested (1) that 
a minimum of four semesters or six quarters be devoted to 
the study of the minor instruments, and (2) that the instruc-
tion in wind instruments be offered early in the four-year 
curriculum, in order that the student might have sufficient 
knowledge of the various instruments, teaching methods, and 
materials to complete in a competent manner the practice 
teaching assignment during the senior year. (14:232) 
The catalogue requirements of sixteen prominant 
universities and teachers colleges which issue degrees in 
public school music were analyzed by Terhune (21). Perti-
nent findings included the following: 
Over one-half of the institutions offered instruction 
in materials, organization, and conducting of high school 
choruses, glee clubs, orchestras and bands. 
One-half of the number included in their catalogue 
descriptions, courses of study and methods for music 
subjects in the junior and senior high schools, and 
operettas, cantatas, and material for public performance. 
Approximately one-third of the total number included 
appreciation, supervision, class instrumental instruc-
tion, conducting, and observing in the content of their 
courses. (21:129) 
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Alexander (11) utilized the questionnaire technique to 
conduct a study of the music educators of California. 
Teachers were requested to rank undergraduate curriculum 
courses as to their importance according to their current 
teaching situations. The findings were as follows: first# 
applied music (private and class}; music theory and litera-
ture# second; third, ensemble (orchestra, band, chorus}; 
and other music classes, fourth. (11:85) 
A number of defects in the preparation of school music 
teachers were noted by Connette (5) in his study of the evalu-
ation of teacher education programs in the Midwestern, 
Southern, and Southwestern states. The deficiencies most 
frequently mentioned by the eight hundred administrators 
who returned the questionnaire were lack of preparation in 
psychology and the techniques for supervising regular grade 
teachers. Other findings of the study were: 
Music teachers' preparation was judged inadequate for 
directing creative music, interesting pupils in commend-
able radio programs, guiding the musical development of 
the grade teachers, and in teaching a second field sub-
ject. 
Analysis of personal traits indicated that music 
teachers are generous with their talent in the musical 
activities of the community, and that they get along 
well with children, but that many of them have diffi-
culty commanding the respect of high school students 
and expressing themselves well in public. 
Many of the administrators pointed out weaknesses in 
the failure of the music teacher to develop real appre-
ciation and love for music. Other weaknesses most 
frequently mentioned were lack of time in the school 
schedule, and failure on the part of teachers to use 
good psychology with students. (5:268) 
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Separate, yet similarly structured, investigations 
of the adequacy of preparation of instrumental and choral 
music teachers were conducted by Glass (17) and Lemons (19), 
respectively. General recommendations of the participating 
graduates of the University of Southern California, who 
were asked to indicate the adequacy of their preparation, 
signified that, although adequate in most areas, the under-
graduate curriculum should make provision for more exten-
sive preparation in the area of their specialization, 
either choral or instrumental music. 
A survey of the music education curricula in the state 
colleges of California was conducted by Makoski (20) by means 
of review of the literature. Following are some of the 
specific recommendations made on the basis of the findings: 
(1) the teacher education program should be extended to 
include five years of preparation in music education; (2) the 
state colleges should require more credits in music for the 
music education major; (3) a certain skill in performance 
should be required of all music education majors in piano, 
voice, and orchestral instruments; and (4) the state colleges 
should require an undergraduate recital or its equivalent. 
(20:109) 
In an attempt to provide an authentic basis for 
improvement of the music education programs in state col-
leges, Wolfe (22) in 1936 made an analysis of the teachers 
college education of school music teachers. The study con-
sists of two_parts: firs~the presenting of existing prac-
tices, and secondly, the ways in which these practices 
might be improved. Sixty-four school music curricula 
offered by fifty-one state teachers colleges were analyzed, 
and extensive variations in curriculum programs were noted. 
One basic deviance was found to be the proportion of the 
curriculum devoted to the area of specialization. It was 
pointed out that, at one extreme, the credit required for 
graduation in music, music education, and music methodology 
was only one-fifth of the total. The opposite extreme 
showed specialized subject area courses occupying seventy-
one per cent of the total. A second major variation was 
noted in the manner in which credit was divided between 
courses which basically develop musicianship, and those 
dealing with music teaching techniques. Wolfe's findings 
showed that from 12.8 to 58.4 per cent of total required 
graduation credits were provided for by music courses 
other than music education and teaching of music, while 
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from four to twenty-seven per cent of the total graduation 
credits consisted of music teaching and music education 
courses. Through comparison with the proportions recommended 
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by the Research Council of the Music Educators National Con-
ference and by the Commission on Curricula of the National 
Association of the Schools of Music, Wolfe pointed out that 
the music education curricula of teachers colleges "fall 
short in total space devoted to specialized preparation for 
music teaching." (22:181) 
Five hundred and sixty-three alumni of various 
teachers colleges were requested to analyze the adequacy of 
their own preparation for music teaching by evaluating 
various subjects of their major. The following courses 
were adjudged as being adequate by a convincing majority 
of the participating teachers: applied music; sight sing-
ing; ear training and dictation; all music-theory subjects; 
music history; music appreciation; and, for primary and 
intermediate grades, music materials, music methods, and 
practice teaching. (22:152) A significant number of the 
teachers indicated that more attention should be given 
subjects preparing for the teaching of instrumental music 
and for implementing the various activities at the high 
school level--specifically, conducting, orchestral instru-
ments, instrumentation of band and orchestra, materials for 
junior and senior high school, music methods and practice 
teaching in the high school. (22:165) 
McEachern (2) completed a study in 1937 dealing with 
(1) the evaluation of existing practices and (2) the 
preparation of music teachers from the standpoint of class-
room performance. Both a jury of teachers and a jury of 
experts were utilized in the study, and comparisons between 
the ratings provided by the two groups were drawn. Recom-
mendations were made relating to (1) the administration of 
the school music curriculum, (2) the selection of school 
music teachers, and (3) the content of the school music 
curriculum. {2:104-138) Based on the findings of the 
study, a curriculum {2:139-141) for the education of school 
music teachers was recommended. 
II. SUMMARY 
In this Chapter, a review of related studies con-
cerned with the preparation of school music teachers was 
presented. The purpose, methodology, and conclusions of 
twelve investigations related to the present study were 
revealed through research and discussed. 
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CHAPTER III 
TECHNIQUE AND METHODOLOGY 
For the purpose of gathering data for this study, 
the questionnaire technique was selected. Opinions of 
music educators were solicited relative to the usefulness 
of preparational elements contained in the undergraduate 
Music Education curriculum at Boston University, School 
of Fine and Applied Arts. The questionnaire, therefore, 
requested expressions of opinion or judgment, not factual 
material. 
I. CONSTRUCTION OF THE QUESTIONNAIRE 
One of the principal purposes of this study was to 
evaluate the undergraduate curriculum in Music Education 
at Boston University. It was felt that, in order to do 
this adequately, close adherence should be made to course 
content and requirements, as specified by the curriculum 
in Music Education. 
Selection of ~ elements of £reparation. The sources 
utilized for the selection of elements to be included in the 
questionnaire were the "Boston University Bulletins" of the 
years 1953 to 1959, inclusive. Each course description 
listed in the Music Education curriculum was carefully 
examined, and elements of content were derived from it. 
These elements of content were then grouped within four 
subject content areas in music education. The areas are: 
I. Basic Music; II. History and Literature; III. Profes-
sional Education; and IV. Performance. The elements were 
then classified according to the area with which they were 
associated. A system of code numbers was used to facili-
tate this phase of the procedure, ~·£·, the code number 
"I-Att referred to Area "I" {Basic Music), Section 11 A" 
{Harmony and Theory). 
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Refinement £[ the elements of preparation list. In 
order to assure the veracity and comprehensiveness of the 
list of elements of preparation, copies of the lists were 
presented to the faculty members at Boston University, 
School of Fine and Applied Arts, with a request for sug-
gestions concerning the completeness and accuracy of the 
list of elements within the subject area with which each 
instructor was primarily connected. Through this operation, 
refinements were made in the list of preparational elements 
which more accurately described course content within the 
four basic subject areas. 
No claim is advanced for perfection of classification 
within this questionnaire, nor was its completeness believed 
to have been established. However, the sources utilized for 
determining the material to be included appeared to be suf-
ficient in scope to provide adequate coverage for the pur-
pose of this investigation. 
II. REFINEMENT OF QUESTIONNAIRE 
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The master list of elements of preparation, developed 
as described above, was used as a basis for constructing the 
questionnaire on which were to be recorded the opinions of 
the music educators who cooperated in this study. It was 
felt, however, that every effort should be made to refine 
the instrument insofar as possible. To this end, a pilot 
study was conducted. 
Pilot study. A pilot study was conducted during the 
Second Semester of the school year 1959-1960 for the purpose 
of determining the clarity with which the elements of prepar-
ation were presented. 
The elements were grouped according to their appro-
priate subject areas. The material was then duplicated in 
questionnaire form and administered to a class of fifteen 
graduate students who were attending Boston University, 
School of Fine and Applied Arts, during the Second Semester 
of the school year 1959-1960. The graduate students were 
asked to rate each element, indicating the degree of 
clarity with which each was expressed. 
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The rating scale devised for recording the degree of 
clarity of expression was as follows: "the statement is not 
clear," 1; "the statement is moderately clear," 2; "the 
statement is very clear," 3. 
In addition, the graduate students were encouraged 
to include suggestions and comments in the space provided 
at the end of each section of the questionnaire. 
The data secured in this initial study were tabulated. 
On the basis of the findings, the material underwent the 
necessary revision. Elements which received a mean index 
rating below 2.00, thus indicating a lack of clarity, were 
reworded and returned to the master list. 
It was felt that the information secured in the 
initial pilot study was of sufficient service to refine 
the questionnaire. 
III. SELECTION OF THE JURY 
The basic purpose of this study was to evaluate the 
undergraduate curriculum in Music Education at Boston Uni-
versity, School of Fine and Applied Arts. The authentic 
evaluation of a curriculum would appear to be best made in 
terms of the purpose for which it is intended, specifically, 
the consistency of the curriculum to prepare adequately 
within the scope of its immediate concern. 
With this in mind, it was felt that the jury which 
might provide the most comprehensive evaluation would con-
sist of the graduates in Music Education of the years 1956, 
1957, 1958, and 1959, for the following reasons: (1) the 
graduates of these four years represent a cross-section of 
teaching experience and diversification of subject area 
concern within Music Education, and (2) the graduates of 
these four years represented a sufficiently recent affilia-
tion with the curriculum in question to recognize the ele-
ments to be evaluated. 
IV. COLLECTION OF DATA 
The implementation of the questionnaire used to 
gather data for this investigation is summarized in the 
following paragraphs. 
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Establishment of the ~· As stated above, it was 
decided that, for the purposes of this study, the jury would 
best consist of the graduates in Music Education from Boston 
University, School of Fine and Applied Arts, representing 
the years 1956 through 1959, inclusive. A copy of the 
questionnaire was sent to each juror, with specific direc-
tions as to the procedure to be followed when completing it. 
In an accompanying letter, each juror was requested to com-
plete the questionnaire in terms of his experience within 
the particular area of music education with which he was 
basically occupied. A self-addressed, stamped envelope 
accompanied each questionnaire sent to the jurors. 
After a time lapse of seven weeks, a follow-up 
letter, a second copy of the questionnaire, and a self-
addressed, stamped envelope was sent to those jurors who 
had not yet responded to the initial request. A total of 
one hundred and forty-four potential jurors were contacted. 
Ninety-two or sixty-four per cent of these teachers 
responded. Table I classifies the information in relation 
to the percentage of the jury representing each year and 
the basic area of teaching concern, either Instrumental 
or Vocal. 
Tabulation of data. As was pointed out above, the 
jurors were requested to rate each element according to 
the following scale: "of no usefulness," 0; "slightly 
useful," 1; "moderately useful,n 2; "very useful," 3; and 
11 of the greatest usefulness," 4. Tabulating forms were 
constructed so that the cumulative data for each question-
naire element could be recorded according to the rating 
of usefulness attributed to it. 
Separate tabulation of the ratings accorded each 
curriculum element was deemed essential in order to pro-
vide an opportunity for comparing the ratings of the jury 
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TABlE I 
PERCENrAGE OF QUESTIONNAIRE RETURNS 
WITHIN JURY DIVISIONS 
Jury Division Number returned 
Instrumental 10 
1956 
Vocal 17 
Instrumental 1 
1957 
Vocal l:i 
Instrumental 8 
1958 
Vocal 17 
Instrumental 8 
1959 
Vocal 12 
Total 92 
20 
Percent;age 
of 
total 
11.Qlfo 
18.5% 
7.5% 
14.Qlfo 
8.5% 
18.5% 
8.5% 
13.5% 
100.Qifo 
21 
as indicated by year of graduation and division of teaching 
area, either Instrumental or Vocal. To accomplish this, the 
rating accorded each element was recorded separately on 
master charts for each division of the jury previously 
mentioned. 
Utilizing the tabulation of data described above, it 
was possible to obtain data for two new areas of statistical 
tabulation. Combining the Instrumental teaching jurors for 
the four-year period and the Vocal teaching jurors in the 
same manner, it was possible to compare the data provided 
by each of these sections of the jury. The combination 
of all the data collected for each element into a total 
jury tabulation resulted in the final area of data compila-
tion. 
V. STATISTICS 
Mean index rating computation. To facilitate the 
analyzation of the data, mean index ratings were computed 
for each curriculum element contained in the questionnaire 
for each of the divisions of the jury. The computation of 
mean index ratings provided a means by which an indication 
of central tendency could be obtained, thus facilitating 
comparison between the ratings accorded each element by 
the various jury divisions. 
In the instructions contained in the questionnaire, 
jurors were asked to indicate on a five-point scale the 
degree of usefulness they attributed to each curriculum 
element, in terms of its value in the appraisal of the 
adequacy with which it prepared them for the teaching 
position which they now occupied. The mean numbers for 
each element were computed in the following standard 
manner: 
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1. In each rating of importance, the total frequency 
for each curriculum element was multiplied by the value 
assigned to it. 
2. The sum of the products was divided by the number 
of jurors ratings the element. The quotient resulting was 
the mean index rating of that element. 
Thus, an example of the mean index computation is 
as follows: 
Weighting: 4 l 2 1 0 
Responses received 6 8 1 1 1 = 
Computation 24 24 2 1 0 
-
51/17 = 3.00 
Each element received a mean index rating computed 
separately for the various divisions of the jury which par-
ticipated in the study. The resultant ratings represented 
the responses of the participants to any curriculum element 
17 
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on a scale of 0.00 to 4.00. The greater the mean index rating, 
the more usefulness accorded that element by the respondents. 
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Degree of emphasis quantity ~ ratings. In the 
questionnaire, a method of tabulation was provided whereby 
the jury might indicate the preferred degree of emphasis 
relating to each curriculum element in terms of its use-
fulness to them in their present position. The degrees 
provided for marking by the jury were: (S), the emphasis 
placed on this element was "satisfactory" during the juror's 
undergraduate preparation; (t), "More" emphasis should be 
placed on this element; and (-), "lessu emphasis should be 
placed upon this element. In order to present statistical 
data on these degrees of emphasis ratings, the symbols were 
translated into numerical equivalents as follows: 1, "less" 
emphasis; 2, "satisfactory" emphasis; and 3, "more" emphasis. 
With these numerical equivalents for the degree of 
emphasis symbols, it was possible to compute the mean 
ratings of the degree of emphasis relating to any curri-
culum element in the precise same manner as explained above. 
VI. SUMMARY 
In this Chapter, a review has been presented of the 
techniques and procedures used in the present study, includ-
ing the development of the questionnaire, the execution of 
pilot studies, the selection of the jurors, the collection 
of the data, and the employment of statistical techniques. 
CHAPTER IV 
FINDINGS 
It is the purpose of this Chapter to present the 
results of this investigation which relate to the original 
statement of the problem--namely: (1) to determine what 
aspect or aspects of Music Education the graduates of 
Boston University, School of Fine and Applied Arts, repre-
senting the years 1956, 1957, 1958, and 1959, are presently 
concerned; and (2) to determine, in terms of its usefulness, 
the adequacy of the curriculum offerings in preparing these 
graduates for the particular work in the field of Music 
Education with which they are concerned. 
This Chapter presents a statistical enumeration of 
the mean ratings of usefulness accorded elements of the 
curriculum by the participating jury in an effort to ascer-
tain the relative usefulness of these elements in the pre-
paration of Music Educators. Also contained in this section 
is an enumeration of the indication of the jury regarding 
the amount of emphasis to be placed upon the curriculum 
elements under consideration. 
In order to determine the usefulness category of each 
element, the mean ratings was computed, and its interpreta-
tion was based on the original four-point rating scale 
employed by the jurors in their evaluation of the elements 
contained in the questionna~re. The numerical limitations 
of these categories are as follows: "of the greatest use-
fulness,~ 3.50 to and including 4.00; "very useful," 2.50 
to and including 3.49; 11 moderately useful," 1.50 to and 
including 2.49; "of little or no usefulness," 0.00 to and 
including 1.49. To facilitate handling, the two lowest 
usefulness categories, "of little usefulness" and «of no 
usefulness," are combined and relabeled nof little or no 
usefulness." 
In the reporting of the usefulness rating assigned 
to each element, the presentation of the data follows the 
original major divisions and subdivisions of the question-
naire. For each section, a definite pattern for analysis 
and discussion is followed. First is presented the mean 
rating given to the major division of the questionnaire 
computed from the total of all the mean ratings of the 
elements contained in that division. This is followed 
by the final listing of all the elements contained in the 
section within the usefulness categories ascribed to them 
by the jury. A comparison is then drawn between the mean 
ratings given to the section by those members of the jury 
concerned basically with Instrumental Music Education, as 
compared with the ratings of those primarily concerned 
with Vocal Music Education. Maintaining this division of 
the jury into Instrumental and Vocal Music Educators, the 
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questionnaire elements will then be listed in the usefulness 
categories assigned by each. The jury was then divided to 
represent the four years with which the study is concerned, 
and each of these four was subdivided into the area of basic 
concern within Music Education, either Instrumental or Vocal. 
The mean ratings of the entire section, as ascribed by the 
division and subdivision, are listed. Here the elements 
contained in the section are not listed according to the 
usefulness categories indicated by each division and sub-
division of the jury, since it was felt that this would 
cause undue confusion in the continuity of the study. 
Instead, patterns and points of difference are noted, with 
reference made to the specific items as they appear in the 
Tables listing the mean ratings of the elements. 
Following each of these three procedures in the 
pattern for the presentation of data, there is a discus-
sion of the jury's indication of preference as to the 
quantity of emphasis which srould be placed on each cur-
riculum element contained in the questionnaire. The jury 
was requested to express opinion based on their experience 
in connection with the curriculum under investigation, 
indicating whether the emphasis upon each element was 
satisfactory, whether there should be ~, or whether 
there should be ~· In order to compute the mean ratings 
of these opinions, they were assigned a numerical value as 
follows: (3) "more;" (2) "satisfactory;" and (1) "less." 
The presentation of the mean ratings of these emphasis 
quantities is not extensive, since the data are available 
for reference in the Tables dealing specifically with this 
facet of the study. Only specific trends and unusual dis-
crepancies will be herein noted. 
I. USEFULNESS RATINGS ACCORDED ELEMENTS 
RELATED TO 11 BASIC MUSIC" 
The sections which constitute the area entitled 
"Basic Musicn are as follows: (A) Harmony and Theory, 
(B) Sight Singing, and (C) Counterpoint, Composition and 
Arranging. 
The mean rating assigned to this section entitled 
ttBasic Music,n computed by the composite jury's ratings 
of all the elements contained within the section, was 
2.89. This indicated that the jury considered this 
section to be "very useful" in the preparation of music 
educators. 
Each element in this section is listed below accord-
ing to its appropriate usefulness category as indicated by 
the total jury. The rating, "of the greatest usefulness,tt 
was accorded only one element--namely, Bl, rhythmic drill. 
Those elements considered to be "very usefuln were the 
following: Elements Al, scales; A2, intervals; A3, triads; 
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A4, chords; A5, modulation; A7, analysis; A8, keyboard drill; 
A9, inversions; AlO, chromatic harmony; B2, melodic drill; 
B3, harmonic drill; B4, ear training; B5, clef reading; C3, 
basic accompaniment patterns; C4, structure of musical 
forms; C5, vocal scoring; and C6, instrumental scoring. 
The following elements received a rating of nmoderately 
useful:tt Elements A6, non-harmonic tones; Cl, contrapuntal 
forms; and C2, thematic construction. 
Of the twenty-one elements contained in this section 
on "Basic Music,n the mean ratings of the total jury indi-
cated that only one was "of the greatest usefulness;" 
seventeen elements were included in the category "very 
useful;" and three elements were rated "moderately useful.u 
The degree of emphasis mean rating of this section 
computed to 2.33. This indicated that the composite jury 
tended to be of the opinion that the stress placed upon 
the curriculum elements contained within this section of 
the questionnaire was ttsatisfactory," during their under-
graduate years of preparation at Boston University, School 
of Fine and Applied Arts. 
A comparison of the mean ratings of the section 
"Basic Music" was drawn between the rating given by those 
r members of the jury primarily concerned with Instrumental 
Music Education and those members concerned basically with 
Vocal Music Education. The comparison indicated no 
statistically significant difference between their ratings. 
Those juries who indicated a major percentage of their 
teaching devo~ed to Instrumental Music gave a composite 
rating of 2.885, while their counterparts in Vocal Music 
gave a composite rating of 2.895. Both rated the section 
"Basic Music" as being r'very useful." 
Each element in this section is listed below accord-
ing to its appropriate usefulness category, as indicated by 
the two divisions of the jury, hereafter referred to as the 
Instrumental Jury and the Vocal Jury. The category, t1of 
the greatest usefulness," was ascribed to none of the ques-
tionnaire elements in this section dealing with 11 Basic 
Musicu by the Instrumental Jury. The vocal Jury, however, 
indicated the following elements to be within this cate-
gory: Elements Bl, rhythmic drill; B2, melodic drill; 
29 
B4, ear training; and C3, basic accompaniment patterns. 
Those elements considered to be "very useful 11 by the 
Instrumental Jury were: Elements Al, scales; A2, intervals; 
A3, triads; A4, chords; A5, modulation; A7, analysis; AS, 
keyboard drill; A9, inversions; Bl, rhythmic drill; B2, 
melodic drill; B4, ear training; B5, clef reading; C2, 
thematic construction; C3, basic accompaniment patterns; 
C4, structure of musical forms; C5, vocal scoring; and 
C6, instrumental scoring. In this same usefulness, the 
Vocal Jury placed the following: Elements Al, A2, A3, 
A4, A5, A7, A8, A9, B3, C4, and C5, as described above; 
plus AlO, chromatic harmony. The members of the Instru-
mental Jury adjudged the following elements to be "moder-
ately useful:" Elements A6, non-harmonic tones; AlO, 
chromatic harmony; and Cl, contrapuntal forms. The Vocal 
Jury indicated that the following were in this category: 
Elements A6, non-harmonic tones; B5, clef reading; Cl, 
contrapuntal forms; C2, thematic constructions; and C6, 
instrumental scoring. 
As indicated in Table III, there was no statistic-
ally significant difference between the stress quantity 
ratings prescribed by the two juries, Instrumental and 
Vocal. A mean rating of 2.34 was indicated by the compo-
site Instrumental Jury, while the Vocal Jury rating com-
puted to 2.32. Both juries indicated that the emphasis 
placed on the curriculum elements contained in this section 
of the questionnaire was "satisfactory" during their under-
graduate preparation. 
The jury was then divided into four groups, with 
each member being assigned to a particular group according 
to the year of his graduation from Boston University, 
School of Fine and Applied Arts. These four groups were 
then subdivided and members placed within areas of their 
teaching specialization, either Instrumental or Vocal. 
The mean ratings assigned to the curriculum elements 
30 
contained in the section of the questionnaire marked "Basic 
Music" by these divisions and subdivisions were computed 
and compared. A more significant difference between 
ratings was indicated in this area of data presentation 
than in that previously discussed. 
31 
The 1956 section of the jury provided the highest 
mean rating for the area of "Basic Music," with the Vocal 
subdivision rating computed at 3.20, and the Instrumental 
subdivision computed at 3.16. Next highest was the 1958 
group with the Vocal segment rating of 2.96 and the 
Instrumental rating of 2.95. Following this was the 1957 
jury, indicating a mean rating of 2.81 from the Vocal 
division, and 2.70 from the Instrumental division. The 
lowest ratings were adjudged by the 1959 jury, with the 
vocal teachers ratings computing to 2.66 and the instru-
mental teachers ratings computing to 2.77. All of these 
mean ratings indicate a usefulness category of "very use-
ful,'' but it is noted that the high rating of 3.20 provided 
by the 1956 Vocal Jury indicates a .54 differential, or more 
than one-half of one usefulness category difference from the 
low rating of 2.66 ascribed by the 1959 Vocal Jury. 
As can be noted in Table II, the questionnaire ele-
ments are adjudged to be approximately in the same general 
usefulness category by each of the jury divisions and sub-
divisions, with few outstanding deviations. The most 
.. \? li 1956 
Elements* 
I v 
-
.A:-1 Scales 3.66 3.36 
2' Intervals 3.33 3.27 
3 Triads 3.17 3.40 
4 Chords 3.~3 3.45 
5 Modullation 3.17 3.18 
6 Non-har.monic tones 2.67 3.18 
7 A:nalysis; 3.33.> 3.10 
8 Keyboard drill 3.67 3.45' 
9 Inversions 2.83 3.18 
10 Chromatic harmony 2.83 3.00 
B-1 Rhythmic drill 3. 50 3.81 
2 Melodic drill 3o33 3.64 
3 Har.monic drill 3.00 3.18 
4 Ear training 3.17 3.64 
5 C let reading 2.33 2'o45 
C-1 Contrapuntal forma 2o67 2.3:i-
2 Thematic construction 2.50 2.59 
3 Basic accompanyment patterns 3.33) 3.75 
4 Structure of musical fonn& 2.83 3.25 
5 Vocal scoring 2. 50 3.51 
6 Instrumental scoring 3.17 2.50 
-
Average 3.16 3.20 
T'ABIE n 
MEAN USEFULNESS RMINGS' ACCORDED EIEMENI'S 
RELATED TO BASIC MUSIC 
1.957 1958 1959 
I v I v I v 
3.00 3.22 2.40 3.44 3.40 2.75 
2o75 3.66 3.40 3o44:. 3.20 2.75 
2.75 3.44 2. 20 3.11 3.20 2.50 
3.25 3.56 3.40: 3.22: a::.8o 3.00 
2-~{1) 2.89 2.40 3.22 2.60 2.37 
2.67 1.89 2. 00 2.22' 2.00 1-.75 
2.50 3.00 3. 20 2.56 3.00 2.00 
3.67 3.00 3.40 2.88 2.80 2.57 
2o33: 2.00 2.40 2.44 2.40 2.25 
2.33" 2.13: 2:. 80 2.56 I.8o 2.20 
3.50 3.56 3.40 3.67 3.25 3.38 
3.50 3.63 3.20 3.67 3.00 3.50 
2.25 3.00 3. 60 3.11 2.80 3.14 
3.25 3.50 3. 60 3.56 2.80 3.50 
2.2.5 2>.33> 3. 20 2_.33' 2.60' 2.13 
1.75 lo-67 2. 60 2.00 1.80 1.67 
2.00 2.00 3. 00 2.00 2.80 2.25,-
2.75 3.2~ 2. 60 3.50 2.60 3.63 
2.67 2.78 3.25 3.00 3.00' 3.00 
2.75 3.56 2. 60 3.00 2.80 3.43 
3o2S 0.89 3.40 2.22: 3.60 2.86 
- - - - -
2.70 2.81 2. 95 2.96 2.77 2.66 
Combined 
I v 
3.12 3.19 
3. 17 3.28 
2.83 3.11 
2.20 3.31 
2.67 2.92 
2.34 2'.26 
3.00 2.67 
3.39 2.98 
2o49 2.47 
2..44 2.47 
3.41 3.61 
3.26 3.61 
2.91 3.11 
3.21 3.55 
2.60 2.31 
2o21 lo92 
2o55 2.21 
2.82 3.52 
2.94 2.79 
2.66 3.38 
3. 36 2.12 
2.90 2.91 
* Statements of' the curriculum elements are condensed. For complete statements of' the elements, refer to Appendix B. 
C omposi t-.e: 
3.15 
3o2S 
2.97 
3.25 
2o79 
2.30 
2.84 
3.18 
2.48 
2.46 
3.51 
3.4:5: 
3.01 
3.37 
2.45 
2o06 
2.38 
3.17 
2.87 
3.02: 
2.74 
2.90 
This table should be read as followsa Element A-_1, scales, was accorded a mean usefulness rating of 3.66 by the Instrumental Division of the 
1956 Jury; a mean usefulness rating of 3.36 by the Vocal Division of' the 1956 Jury, etc. The combined Instrumental Jury accorded a mean 
usefulness rating of' 3.12; the combined Vocal Jury a mean usefulness rating of' 3.19. The Composite Jury accorded this element, scales;, a 
mean usefulness rating of' 3.15. 
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,.. 
1956 
E:tements11< 
~ :r v 
A-1 Scales; 2.17 2.09 
2 Intervals; 2.17 2.18 
3 Triads; 2.00 2.27 
4 Chords; 2.17 2o37 
5 Modulalf;ion 2.80 2.27 
6 Non-harmonic tonesc 2.17 2.09 
7 Analysis· 2.67 2.40 
8 Keyboard drill 2.34 2o57 
9 Inversions 2.34 2.27 
10 Chromatic harmony 2.34 2.27 
B-1 Rhythmic dr ill 2.24 2.37 
z Me-lodic drill 2.00 2.57 
3 Harmonic drill 2.34 2.73 
4 Ear training 2.17 2.73 
5 Clef reading 2.17 2.30 
C-1 Contrapuntal forms 2.34 2.41 
2 Thematic construction 2.34 2.33 
3 Basic accomp~ent patterns· 2.34 2.50 
4 Structure of musical form$ 2.17 2.50 " 
5 Vocal scoring 2.00 2.59 
6 Instrumental scoring .h2Q ~ 
Average 2.28 2.39 
TABlE III 
MEAN EMPHASIS RATINGS ACCORDED ElEMENTS 
RELATED TO BASIC MUSIC 
1957 1958 1959 
' 
I v I v r 
2.00 1.88 2.00 2.09 2.00 
2.00 2.00 2.50 2.18 2.20 
2.00 2 .1.3 2.00 2.09 2.20 
2.00 2.13 2.75 2.55 2.00 
2.00 2.38 2.75 2.70 2.40 
2 .• 09 2.25 2.25 2.18 2.00 
2.25 2.14 2.75 2.09 2.80 
2.33 3.00 2.75 2.09 2.80 
~.oo 2.14 2.34 2.27 2.20 
2.00 2.29 2.34. 2.18 2.20 
2.50 2.25" 2.34 2.55 2.50 
2.75 2.14 2.34 2.18 2.00 
2.25 2.75 3.00 1.91 2.80 
2.75 2.88 3.00 2.18 2.20 
2.25 2.,00 2.50 2.00 2.00 
2.25 2.1.3 2.25 2o00 2.00 
2.25 2.43 2.25 2.22 2.80 
2.33 2.88 2.00 2.50 2.75 
2.33 2.50 2.67 2.22 2.80 
2.00 2.63 2.25 2.37 2.40 
2.75 2.13 ~ 2.37 ~ 
-
2.26 2.34 2.45 2 .. 25 2.36 
v 
2.00 
2.29 
2.14 
2.57 
2..43 
2.00 
2.14 
2.57 
2.13 
2.00 
2.29 
2.29 
2.43 
2.29 
2.25 
2.13 
2.29 
2.75 
2.29 
2.50 
2.50. 
2.30 
• Curriculum elements comprehensively derived from course offerings within the area of Basic Music. 
Combi:Q.ed 
Composite 
I v 
2.04 2.oz· 2.03 
2.22 2o16 2.19 
2.05 2.16 2.11 
2.23 2.41 2.32: 
2.49 12.45 2.47 
2.11 2.13, 2.12 
2.62 2.19 2.41 
2.56 2.65 2.61 
2.22 2.20 2.21 
2.22 2.19 2.21 
2.40 2.37 2.39 
2.27 2.35 2.31 
2.60 2..46 2..03 
2.53 2.52 2.53 
2.23 2.14 2.19 
2.21 12.17 2.19 
2.41 2.32 2.37 
2.11 2.66 2.39 
2.49 2.38 2.44 
2.29 2.52 2.41 
~ ~ 2.46 
-
2.34 2.32 2.33· 
This table should be read as follows: Element A-1. scales, was accorded a mean emphasis rating of 2.17 by the Instrumental Division of the 
1956 Jury; a mean emphasis rating of 2.09 by the Vocal Division of the 1956 Jury, etc. The combined Instrumntal Jury accorded a mean 
emphasis rating of 2.04; the combined Vocal Jury a mean emphasis rating or 2.02. The Composite Jury accorded this el~ment, scales,, a 
mean emphasis rating of 2.03. 
3:Z· 
significant variance involves Element C6, instrumental 
scoring, which was rated by the 1959 Instrumental Jury 
to be "of the greatest usefulness," while the 1957 Vocal 
Jury members rated it as being "of little or no useful-
ness. 11 
The degree of emphasis mean ratings provided by 
these yearly juries and their teaching specialist subdivi-
sions indicated no statistically significant difference of 
opinion between the groups. The ratings ranged from a low 
of 2.25, indicated by the 1958 Instrumental Jury, to a high 
of 2.45 provided by the 1958 Vocal Jury. All of the divi-
sions and subdivisions adjudged this section of the ques-
tionnaire, "Basic Music," to have had "satisfactory" stress 
during their years of preparation at Boston University, 
School of Fine and Applied Arts. 
II. USEFULNESS RATINGS ACCORDED ELEMENTS RELATED 
TO "HISTORY AND LITERATURE" 
The sections which constitute this area of the study 
are: (A) History and (B) Literature. 
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The mean rating accorded to this section entitled 
nHistory and Literature,n computed by the composite ratings 
of all the elements contained within this section, was 2.51. 
This indicated that the jury considered this section to be 
"very useful" in the preparation of music educators. 
Each element contained in this section is listed 
below in its appropriate usefulness category as indicated 
by the total jury. There were no elements from this sec-
tion rated in the category "of the greatest usefulness." 
Those elements accorded the rating "very usefuln were as 
follows: Elements A4, classical history; A5, romantic 
history; A6, contemporary history; B4, classical litera-
ture; B5, romantic literature; B6, contemporary literature. 
The following elements received a rating of 11 moderately 
useful:n Elements Al, early history; A2, renaissance 
history; A3, baroque history; Bl, early literature; B2, 
renaissance literature; and B3, baroque literature. 
Of the twelve elements contained in this section on 
"History and Literature," the mean ratings of the total 
jury indicated that six were "very useful" and six were 
included in the category "moderately useful. n 
The emphasis quantity mean rating for this section 
computed to 2.16. This indicated that the composite jury 
tended to be of the opinion that the emphasis placed upon 
the curriculum elements contained within this section of 
the questionnaire was "satisfactory" during their under-
graduate years of preparation at Boston University, School 
of Fine and Applied Arts. 
A comparison of the mean ratings of the section 
"History and Literature" accorded by the Instrumental Jury 
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with those of the Vocal Jury indicated an interesting dif-
ference of opinion as to the usefulness of this section in 
the preparation of music educators. The Instrumental Jury 
accorded a composite rating of 2.39, while the Vocal Jury 
rated the section at 2.63. The difference of .24 becomes 
significant when it is noted that the ascribed ratings 
fall into two different usefulness categories. The Instru-
mental Jury rated the section ttHistory and Literature" to 
be "moderately useful" while the members of the Vocal Jury 
have indica ted it to be ''very useful. 11 
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Each element in this section is listed below accord-
ing to its appropriate usefulness category as indicated by 
the two divisions of the jury, Instrumental and Vocal. The 
category "of the greatest usefulness" was accorded to none 
of the questionnaire elements in this section dealing with 
uHistory and Literatureu by either jury. The Instrumental 
Jury included the following elements in the category "very 
useful:n A4, classical history; AS, romantic history; A6, 
contemporary history; B4, classical literature; BS, romantic 
literature; and B6, contemporary literature. In this same 
usefulness category, the Vocal Jury placed the following: 
Elements A3, baroque history; A4, AS, A6, B4, BS, and B6, as 
described above. The members of the Instrumental Jury 
adjudged the following elements to be "moderately useful:" 
Elements Al, early history; A2, renaissance history; A3, 
baroque history; Bl, early literature; B2, renaissance 
literature; and B3, baroque literature. The Vocal Jury 
indicated that the following were in this category: 
Elements Al, A2, Bl, B2, and B3, as described above. 
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As indicated in Table V, there was no statistically 
significant difference between the emphasis quantity ratings 
prescribed by the two juries, Instrumental and Vocal. A 
mean rating of 2.12 was indicated by the composite Instru-
mental Jury, while the Vocal Jury rating computed to 2.21. 
The curriculum elements contained in this section of the 
questionnaire were rated as having received "satisfactory•' 
emphasis by both juries during their undergraduate prepara-
tion. 
The division of the total jury into the four yearly 
juries indicated a more significant difference between 
ratings of this section "History and Literature." 
The 1956 section of the jury indicated the highest 
mean rating for the section with the Vocal subdivision 
rating computed at 2.95, and the Instrumental subdivision 
computed at 2.70. Next highest was the 1958 group with 
the Instrumental segment rating of 2.52 and the Vocal rating 
of 2.67. Following this was the 1959 jury with a mean 
rating of 2.51, realized by a Vocal rating of 2.54 and an 
Instrumental rating of 2.47. The lowest ratings were indi-
cated by the 1957 jury with the vocal teachers' ratings 
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computing to 2.35 and the instrumental teachers' ratings 
computing to 1.85. The mean ratings of the 1956, 1958, and 
1959 juries indicated a usefulness category of "very useful,u 
while the 1957 jury has adjudged this section entitled 
"History and Literature" to be "moderately useful." A 
significant difference can be noted between the rating 
assigned this section by the 1956 Vocal Jury and the 1957 
Instrumental Jury. The former, with a rating of 2.95, 
indicates that this section has been "very useful" in 
their work, while the l~r, having ascribed a rating of 
1.85, have indicated that this section of the curriculum 
was only «moderately useful« to them in their work in 
music education. 
As can be noted in Table IV, the questionnaire ele-
ments are adjudged to be approximately in the same general 
usefulness category by each of the jury divisions and sub-
divisions with a few outstanding differences. The most 
evident and significant deviances involve Element B6, 
renaissance literature, which was rated by the 1957 
Instrumental Jury to be "of the greatest usefulness," 
and Elements Al, A2, and A3, which were rated by that 
same jury to be "of little or no usefulness." These, 
together with the assignment of the 1959 Instrumental 
Jury of the category "of little or no usefulness'' to Ele-
ments Bl, early literature; and B2, ren~issance literature, 
"""' 
TABU: IV 
MEAN USEFULNESS RATINGS .ACCORDED EIEMENI'S: 
RELATED TO HISTORY AND LITERATURE 
~· ~ 1956 1957 1958 1959 Combi*ed 
Elements* Composite 
I v I v I v I v I v 
-
A-1 Early 2.00 2.82' o.8o 1.78 2.20 2.56 2.00 2.25 1.75 2.35 2.05 
2 Renaissance 2.50 2.91 0.80 2.00 2.00 2.67 2.00 2.13 1.83 2.43 2.13 
3 Baroq.ue 2.67 2.83 1.00 2.11 2..40 2.67 2.40 2.75 2.12 2.59 2.36 
4 Classical 3o00 3.18 1.75 2.56 2.8o 3.00 3.00 2.88 2.64 2.91 2.78 
5 Romantic 2.83 3.17 2.00 2.67 2.80 2.89 2.80 3.00 2.61 2.94 2.78 
6 Contemporary 2.83 3.25 1.75 2.56 2.80 2.89 3.00 2.75 ·2.60 2o86 2.73 
B•l Early 1.67 2.42 1.67 1.88 2.20 2.00 1.40 2.25 1.74 2'.14 1.94 
2 Renaissance 2.33 2.70 1.67 2.00 2.20 2.00 1.40 2.00 1.90 2.18 2.04 
3 Baroque 2.33 2.73 2.00 2.25 2..40 2.33 2..40 2.43 2.28 2.44 2.36 
4 Classical 3.17 3.10 2.50 2.75 2.80 2.89 3.00 2.57 2.87 2.83 2.85 
5 Romantic 2.71 3.00 2.54 2.71 2.60 3.00 3.00 2.57 2.71 2.82 2o77 
6 Contemporary 3.16 3.10 3.50 2.88 3.00 3.11 -3.20 2.25 3.22 2.84 3o03 
- - -
Average 2.70 2.95 1.85 2.35 2.52 2.67 2..47 2.54 2.39 2.63 2.51 
* Curriculum elements comprehensively derived from course offerings within the area of History and Literature. 
This table should be read as follows: Element A-1, early, was accorded a mean usefulness rating of 2.00 by the Instrumental Division of the 
1956 Jury; a mean usefulness rating of 2.82 by the Vocal Division of the 1956 Jury, etc. The combined Instrumental Jury accorded a mean 
usefulness rating of 1.75; the combined Vocal Jury a mean usefulness rating of 2.35. The Composite Jury accorded thi~ element, early, a 
mean usefulness rating of 2.05. 
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"'· 
~ . 1956 
Elements:!~! I v 
A-1 Early 2.00 2.18 
a Renaissance 2 .. 16 2.00 
3 Baroque 2ol6 2.18 
4 Classical 2.33; 2o27 
5 Romantic 2.16 1.91 
6 Contemporary 2.33 2.57 
B-1 Early 2.00 2.50 
2' Renaissance 2.16 2.50 
3 Baroque; 2.16 2.18 
4 Classical 2.50 2.27 
5 Romantic 2.35- 2.18 
6 Contemporary 2.50 2.57 
Average 2 .Z,:3. 2.28 
TABIE V 
MEAN EMPHASIS RATINGS ACCORDED EIEMENI'S 
RELATED TO HISTORY AND LITERATURE 
Q 
1957 1958 1959 
I v I v I v 
1.20 2 .12. 2.00 1.91 2.00 1.75 
1.20 2.25 2.00 2.00 2.20 1.75 
1.50 2.25 2.25 2.18 2.00 1.88 
1o75 2.12 2.75 2.09 2.00 1.88 
1.75 2.12 2.50 2.18 2.60 2.00 
2.00 2.56 2.75 2.82 2.80 2.2Si 
1.25 2.28 2.00 2.09 2.00 2.14 
1.25 2.28 2.00 2.40 2.00 1.84 
1.40 2.2.8 2.00 2.40 2: .. 20 1.84 
2.00 2.14 2..50 2.60 2.40 2.00 
2.00 2.14 2.50 2.50 2.80 2.00 
~ ~ 2.50 2.60 2.60 2.14 
- -
1.64 2.27 2.31 zo.31 2o30 1.96 
* Curriculum elements comprehensively derived from course offerings within the area of History and Literature. 
Combined 
I ! v Composite 
1.80 1 .. 99 1.90 
1.89 2.00 1.95 
1.98 12.12 2.05 
2.21 2.09 2.15 
2o25 2:.05 2.15 
2.47 2.55 2.51 
1.81 2.25 2.03 
1.94 2.24_ 2.09 
2.35 2.18 2.27 
2.10 2.25 2.18 
2.41 2.2"3 2.32: 
2.48 2.49 2.49 
2.12. 2.21 2.17 
This table should be read as follows:r Element A-1 •. early., was accorded a mean emphasis rating of 2.00 by the Instrumental Division of the 
1956 Jury; a mean emphasis rating of 2.18 by the Vocal Division of the 1956 Jury. etc. The combined Instrumental Jur\ accorded a mean 
emphasis rating of 1.80;: the combined Vocal Jury a mean emphasis rating of 1.99. The Composite Jury accorded to this element, early. 
a mean emphasis rating of 1.90. 
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represent the only variants from the inclusion of all the 
elements in this section within the "very useful," or 
"moderately useful" category by the total jury, the com-
posited Vocal and Instrumental Juries, and the yearly 
juries. 
These yearly juries and their teaching specialist 
subdivisions indicated no statistically significant dif-
ference of opinion regarding the emphasis quantity mean 
ratings. The ratings ranged from a high of 2.31, indicated 
by the 1958 Instrumental Jury, to a low of 1.95 provided by 
the 1957 jury. The difference of .66 between the rating 
ascribed by the Instrumental division of the 1957 jury and 
the 1958 Instrumental and Vocal sections does not alter 
the categorical rating of the section. All of the divi-
sions and subdivisions adjudged this section of the ques-
tionnaire, "History and Literature," to have had "satisfac-
tory" emphasis during their years of preparation at Boston 
University, School of Fine and Applied Arts. 
III; USEFULNESS RATINGS ACCORDED ELEMENTS 
RELATED TO "PROFESSIONAL EDUCATIONn 
This area of the study is composed of four sections. 
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They are: (A) General and Educational Psychology, (B) 
Methods and Materials, (C) Student Teaching, and (D) Obser-
vation Visits to Schools. In the questionnaire, the section 
entitled Methods and Materials was composed of two parts, 
the first part containing curriculum elements relating to 
methods and materials concerning school grades one through 
six, and the second part relating to methods and materials 
concerning school grades seven through twelve. In this 
presentation of the data, however, area (B), Methods and 
Materials, will be treated as one section. 
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The computation of the mean rating of this area of 
the study entitled 11 Professional Educatio~" attained through 
the use of the composite ratings of all the curriculum ele-
ments contained within the section, resulted in a rating of 
2.80. This figure indicates that the total jury rated the 
section "Professional Educationu to be "very useful" in the 
preparation of music educators. 
Listed below within its appropriate usefulness cate-
gory is each element contained in this section, as indicated 
by the total jury. The category "of the greatest useful-
ness" contained none of the curriculum elements composing 
this section "Professional Education.n The following ele-
ments were rated by the total jury as being nvery useful:" 
Elements Al, psychology of the individual; A2, learning, 
and the symbolical processes; A3, intelligence; A4, per-
sonality, and the nature of adjustment; A5, guidance prin-
ciples; A6, nature and principles of learning; A7, efficient 
learning and retention dynamics; AS, current educational 
43 
problems; A9, teacher adjustment; AlO, teacher-pupil relation-
ships; All, social adjustment and school achievement relation-
ships; Bl, development of classroom environment; B2, the 
child singing voice; B3, selection and presentation of rote 
songs; B4, rhythm and melodic expression; B5, directed lis-
tening; B6, use of rhythm instruments; B8, use of tonal 
instruments; B9, notational elements; BlO, appropriate 
instructional materials; Bll, organization and administra-
tion of curriculum; Bl2, choral music classes; Bl3, instru-
mental music classes; Bl4, general music classes; Bl5, 
adolescent personality; Bl6, testing and classification 
of voices; Bl9, basic organization of instrumental ensemble; 
B20, listening activities; B21, creative activities; B23, 
appreciation classes; B25, choral conducting techniques; 
Cl, classroom student teaching; C2, elementary instrumental 
student teaching; C4, general music student teaching; C5, 
secondary choral student teaching; C6, secondary instrumen-
tal student teaching; Dl, elementary choral-general; D2, 
junior high school choral; D3, senior high school choral; 
D4, elementary instrumental; and D5, secondary instrumental. 
The category "moderately useful" was accorded to the follow-
ing: Elements B7, use of the harmonic instruments; Bl7, 
centers of interest and resource units; Bl8, basic organiza-
tion of choral ensemble; B22, theory classes; B24, audio-
visual materials; and B26, assembly sing techniques. None 
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of the curriculum elements contained in this section entitled 
"Professional Education" were rated as being "of little or no 
use.n 
Of the forty-seven curriculum elements within this 
section, the total jury rated none to be "of the greatest 
usefulness;" forty-one were attributed to the category "very 
useful;" six were rated as being "moderately useful;" and 
none were considered to be "of little or no use." 
As can be noted in Table VII, a rating of 2.44 was 
ascribed by the total jury to the degree of emphasis placed 
upon the curriculum elements contained in this section, 
"Professional Education,u during the jury's undergraduate 
preparation. This indicates that the jury believed the 
emphasis in this area to have been "satisfactory." There 
were, however, twelve elements which were rated as requir-
ing '1more" emphasis by the total jury. They were: A5, A8, 
A9, AlO, B5, Bll, Bl2, Bl5, B25, C5, and C6, as described 
above. 
Table VI indicates no statistically significant dif-
ference between the rating accorded the section, "Profes-
sional Education," by the segment of the jury designated as 
the Instrumental Jury and that of the Vocal Jury. The 
Instrumental Jury rated the section at 2.77 while the Vocal 
Jury's rating computed to 2.84. Both juries considered this 
section to be "very useful." 
""' 
1956 
E-lement~ 
I v 
A-1 Physiology of the 
individual 2.83 3.00 
2 Symbolical learning 2.83 3.09 
3 Intelligence 2.67 3.09 
4 Personality 2.83 3.90 
5 Guidance principles 2.67 3.27 
6 Nature of learning 3.00 3.09 
7 Learning dynamic~ 3.00 3.30 
8 Educational problems 2.83 3.18 
9 Teacher adjustment 2.40 3.00 
10 Re lat ionsh ips 3.17 3.50 
11 Social-school relationship5 2.83 3.00 
B-1 C las s:room environment 2.83 3.67 
2 Child singing voice 2.33 3.20 
3 Rote songs 2.17 3.40 
4 Expression 2.67 3..44 
5 Directed listening 2.33> 3.44 
6 Rhythm instruments 3.17 2.89 
7 Hannonic instruments 2.50 2.90 
8 Tonal instruments 2.1'7 2.80 
9 Notational element& 3.16 3.40 
10 Instructional materials 2.50 3.30 
11 Curriculum 3.33 3.37 
12 Choral music classes 2.50 3.50 
13 Instrumental classes 3.33 2.80 
14 General music classes 2.83 3.20 
-- -- --------- - ---· ---~~------ ---
TABIB VI 
MEAN USEFULNESS RATINGS ACCORDED ElEMENTS 
REWED TO PROFESSIONAL EDreATION 
1957 1968 1959 
I v I v I 
2.33 2.71 3.25 2.38 2.50 
2.67 2.57 3.00 2.63 2.60 
2.00 3.43 2.75 2.63 3.25 
2.33 3.Z5 2.75 3.30 3.20 
2.50 3.33 3.25 3.00 3.00 
2.67 3.13 3.00 2.63 3.20 
1.67 3.00 3.33 a.8s 2.50 
2.33 2.57 3.67 3.25 3.00 
2.00 3.00 3.00 2.63 3.33 
2.33. 3.13 3.75 3.00 3.25 
1.33 3.14 3.00 2.67 3.25 
2.67 2.29 2.50 3.40 2.80 
2.75 3.38 2.20 3.50 2.00 
2.75 2~ .75 2.20 3.56 2.00 
2.25 3.12 2.40 3.63 2.00 
2.25 3.ll4 2.00 3o62 2.00 
2.00 2.29 2.25 3.74 2.00 
1.75 2.28 2.25 2.88 2.40 
2.50 2.14 2.50 2.89 2:.80 
2.25 3.63 1.75 3.88 1.75 
2.25 3.00 2.00 3.75 2.00 
2.25 3.23 3.75 3.50 2.25 
2.50 3.43 3.20 2.61 1.25 
4.00 2.20 3.60 2.71 3.60 
2.50 3.43 3.40 3.71 1.49 
(Continued on the following page} -
v 
2.86 
2.50 
2.38 
2.88 
2.67 
2.50 
2.29 
2.17 
2.60 
2.80 
2.57 
2.57 
3.13 
3.50 
3.12 
3.38 
3.20 
2.87 
2.75 
3.38 
3.00 
2.73 
2.43 
2.29 
2.43 
* Curriculum elements comprehensively derived from course offerings within the area of Professional Education. 
elements are condensed. For complete statements of the element&, refer to Appendix B. 
Combitied 
~osite 
I I v 
2.73 l2.74 2.74 
2.78 !2.70 2.74 
2.67 (2.86 2.77 
2o78 3.33 3.06 
2.86 ~-07 2.97 2.99 .84 2.92 
2.63 ~.87 2.75 2.96 .79 2.88 
2.68 ~.80 2.74 
3.13 .11 3.12 
2.60 ~.85 2.73 
2.70 r·98 2.84 
2.32 ~-30 2.81 
2.28 .25 2.77 
2.66 3.33 3.00 
2.15 3.40 2.77 
2.38 ~-03 2.70 
2.23 .73 2.48 
2.49 ~.65 2.57 
2.23 p.57 2.90 
2.19 r·2s 2.73 
2.90 ~.21 3.06 
2.71 .99 2.85 
3.64 f·50 3.07 2.56 .19 2.87 
--~ 1 
Statements of the curriculum 
This table should bo read aa followot Element A-1, physiology of the individual, was accorded a moan usefulness rati:r of 2.83 by tho 
Instrumental Division of the 1956 Jury; a mean usefulness rating of 3.00 by the Vocal Division of the 1956 Jury, eto. The combined 
Instrumental Jury accorded a mean usefulness rating of 2.73;- the combined Vocal Jury a mean usefulnesf£ ratiZJ& of 2..74. The Composite Jury 
accorded this element, physiology of the individual, a mean usefulness rating of 2.74. 
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TABIE VI (Continued) 
MEAN USEFULNESS RATIIDS ACCORDED EIEMEN!'S 
RELAXED TO PROFESSIONAL EDU:::ATION 
d7 
I 
1956 1957 1958 ; 1959 Combirled 
Eleme:rteP. • Composite 
I v I v I v I v I I v 
15 Adolesnent personality 2.83 3.09 2.66 3.28 3.50 3.14 2.80 2.57 2.95 3.02 2.98 
16 Voice classification 2.16 3.00 2.25 3.00 2.80 3.14 1.20 3.20, 2.10 ,3.09 2.59 
17 Resource units 2.16 2.00 2.00 2.43' 2.75 3.37 1.20 2.14 2.03 2.49 2.26 
18 Choral ensemble organization 2.33 2.82 2.50 2.75 2.80 3.12 6.75 2.50 2.09 2.80 2.45 
19 Instrumental organization 2.83 2.40 3.75 1.66 3.40 2.84 3.40 2.00 ' 3.37 2.23 2.80 
20 Listening activities 2.80 2.90 2.50 3.12 3.00 3.60 1 .. 75 2.60 2.51 3.06 2.79 
21 Creative activities 2.50 1.90 2.00 2.66 3.25 3.43 2.00 2.60 2.44 .2.65 2.55 
22 Theory classes 2.66 1.90 1.75 2.00 3.00 3.37 1.60 1.50 2.25 2.19 2.22: 
23 Appreciation classes 3.00 3.08 2.50 3.00 2.00 3.25 1.40 2.00 2.23 2.83 2.53 
24 Audio-visual materials 2.33 2.28 2.00 2.12 2.00 2.88 2.20 1.90 2.13 2.29 2.21 
25 Choral conducting 2.00 3.41 3.25 3.13 2.40 3.66 2.25 2.50 2.48 3el8 2.83 
26 Assembly sing techniques 2.00 2.73 1.40 2.66 2.40 3.00 1.80 1.66 1.90 2.51 2.21 
C-1 Classroom 2.33 3.91 3.50 3.36 2.80 3.22 3.20 3.85 2.96 3.59 3.28 
2 Instrumental 3.16 3.36 3.75 2.20 3.20 2.20 4.00 4.00 3.53 2.94 3.24 
3 (Not rated)** 
4 General music 2.66 3.90 4.00 3.33 3.75 3.16 3.00 3.14 3.35 3.38 3.37 
5 Choral 2.66 3.30 3.66 3.33 3.33 4.00 
--*** 2.80 3.22 3.26 3.29 
6 Instrumental 3.50 3.44 3.75 1.33 3.60 2.75 3.33 3.40 3.55 2.73 3.14 
7 (Not rated) 
D-1 Elementary choral-general 2.00 3.00 2.66 2.90 2.25 2.56 2.40 3.43. 2.33 12.97 2.65 
2 Junior High School 2.16 3.22: 3.00 2.70 2.40 2.66 2.50 2.40 2.52 2.75 2.64 
3 Senior High School 3.00 3.20 3.00 2.89 2.,33 2.66 2.50 2.43 2.71 2.79 2.75 
4 Elementary instrumental 2.66 2.56 3.00 3.20 2.60 2.14 3.00 2.20 2.82 2.68 2.75 
5 Secondary instrumental 3.50 2.56 3.00 2.80 2.80 2.14 3.20 2.50 3.13 2.63 2.88 
- - - - - - -
- - - -
Average 2.70 3.13 2.74 2.68 ' 2.92 2.95 
I 
2.71 2.79 2.77 2.84 2.80 
* Curriculum elements comprehensively derived from course offerings within the area of Professional Education. Statements of the curriculum 
elements are condensed. For complete statements of the elements, refer to Appendix B. 
** Provision in the questionnaire for the Jury to provide suggested additional elements. 
*** Received no rating. 
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This table should be read as follows: Element B-15, adolescent persone.lity, was accorded a mean usefulness rating of 2.83 by the Instrumental 
Bivision of the 1956 Jury, etc. The combined Instrumental Jury accorded a mean rating of 2.95; the combined Vocal vury a rating of 3.02. The 
Composite Jury accorded this element, adolescent personality, a mean usefulness rating of 2.98. 
'to 
1956 
Elements• 
I v 
A-1 Physiology of the 
individual 2.66 1.87 
2 Symbolical learning 2.50 2.00 
3 Intelligence 2.33 2.08 
4 Personality 2.50 2.10 
5 Guidance principles 2.33 2.46 
6 Nature of learning 2.16 2.33 
7 Learning dynamics 2.60 2.27 
8 Educational problems 2.33 2.18 
9 Teacher adjustment 2.20 2.37 
10 Relationships 2.66 2o46 
11 Social-school relationships 2.33 2.10 
B-1 Classroom environment 2.00 2~66 
2 Child singing voice 2.16 2.40 
3 Rote songs 2.16 2.40 
4 Expression 2o33 2.50 
5 Directed listening 2.66 2.70 
6 Rhythm instruments 2.66 2.44 
7 Harmonic instruments 2.33 2.55 
8 Tonal instruments 2 • .33 2..44 
9 Notational elements 2.37 2.40 
10 Instructional materials 2.33 2.70 
11 Curriculum 2.33 2.50 
12 Choral music classes 2.33 2.,50 
13 Instrumental classes 2.50 2.00 
14 General music classes 2.33 2.33 
TABlE VII 
MEAN EMPHASIS RATINGS .ACCORDED ElEMENTS 
RELATED TO PROFESSIONAL EDUCATION 
IP 
1957 1958 .. 1959 
I v I I v I v 
I 
I 
2.33 2.00 2.50 1.88 2.75 2.60 
3.00 2.00 2.60 2.11 2.80 2.37 
2.00 2.16 2.00 2.22 2.75 2.50 
2.66 2ol.6 2.25 2.54 2o80 2.87 
2.50 2.71 2.50 2.42 3.00 2.43 
2.33 2.16 2.00 2o44 2.80 2.37 
2.33 2.00 2.00 2.60 2.75 2.33 
2.00 2.50 2.50 2.89 2.75 . 2.66 
2.00 2.66 2.33 2.66 3.00 2.80 
2.33 2.50 2.50 2.66 3.00 2.50 
2.00 2.33 2.00 2.22 3.00 2.66 
2.66 2.20 2.25 2.50 2.60 2.28 
2.25 2.50 2.40 2.45 2.00 2.72 
2.00 1.83 2.60 2.00 2.60 2.25 
2o25 2o50 2.80 2.22 2.00 2.33 
2.25 2.80 2.20 · 2.66 2.80 2.25 
2.25 2.80 2 .. 20 2.50 2.60 2.30 
2.50 2.80 2.20 2.44 2.80 2.12 
2.33 2.80 2.00 2.22 2.80 2.25 
2.50 2.16 2.00 2o30 2.50 2.50 
2.50 2.66 2.20 ,, 2.60 2o00 2.50 
2.75 2.66 2.25 2.61 2.50 2.72 
2.50 3.00 3.00 2.33 2.33 2.56 
2.75 2.33 2.,80 2.25 2.60 2.14 
2.50 2.60 2.40 2.44 2.00 2.14 
(Continued on the following page) 
*Curriculum elements comprehensively derived from course offerings within the area of Professional Education. 
elements are condensed. For complete statements of the elements, refer to Appendix B. 
Combi,ed 
I ~osite I v 
2.56 2.09 2.33 
2.74 2ol2 2.43 
2.27 2.24 2.26 
2.54 2.42 2.48 
2.58 2.51 2.55 
2.32 12.33 2 .33-, 
2.42 2.30 2.36 
2.52 2o56 2o54 
2.43 2.62 2.53 
2.62 2.63 2.58 
2.33 2.56 2.45 
2.38· 2.41 2.40 
2.20 2.52 2.36 
2.34 2.12 2.23 
2.35 2.39 2.37 
2.48 12.60 2.54 
2.43 12.53 2.48 
2.46 2.73 2.60 
2.37 12.43 2.40 
2.34 2.34 2.34 
2.26 2.62 2.44 
2o46 2.62 2.54 
2.54 12.60 2.57 
2 .. 66 2.:18 2.42 
2.31 2.38 2.35 
Statements of the curriculum 
This table should be read as follows: Element A-1, physiology of the individual, was accorded a mean emphasis rating of 2.66 by the 
Instrumental Division of the 1956 Jury; a mean emphasis rating of lo87 by the Vocal Division of the 1956 Jury, etc. The c ombinad 
Instrumental Jury accorded a mean emphasis rating of 2o56; the combined Vocal Jury a mean emphasis rating of 2.09. The Composite Jury 
accorded this element. physiology of the individual, a mean emphasis, rating of 2o33. 
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TABIE VII {Continued) 
MEAN EMPHASIS RATINGS ACCORDED ELEMENI'S 
RELA1'ED TO PROFESSIONAL EDUCATION 
t!7 
1956 1957 1958 1959 ~ Elements* ' Compos itS) I v I v I v I v v 
15 Adolescent personality 2.50 2.66 2.33 2.50 3.00 2.50 3.00 3.00 2.71 1 2.67 2.69 
16 Voice classification 2.33 2.55 2.50 2.50 2.40 2.44 2.00 2.86 2.31 2.59 2.45 
17 Resource units, 2.33 1.89 2.50 2.33 1.66 1.89 2.00 2.66 2.12 2.19 2.16 
18 Choral ensemble organization 2.33 1.81 2.50 2.33 2.20 2.37 2.00 2.66 2.26 2.29 2.28 
19 Instrumental organization 2.50 1.90 2.75 2.00 2.20 2.12 2.40 2.33 2.46 2.09 2.28 
20 Listening activities 2.33 2.50 2.00 2.50 2.00 2.37 2.25 2.50 2.15 2.47 2.31 
21 Creative activities 2.50 2.40 2.00 2.83 2.25 2o22 2.50 2.84 2.31 I 2.56 2.44. 
22 Theory classes 2.50 2.]0 1.75 2.60 3.00 2.44 2.40 2.40 2.41 2.39 2.40 
23 Appreciation classes 2.33 2.56 2.50 2.60 1.75 2.55 2.00 2.60 2.15 2.58 2.37 
24 Audio-visual materials 2.16 1.91 2.50 2.33 1.75 1.89 2o-40 2.00 2.20 2o03 2.12 
25 Choral conducting 2.33 2.75 2.50 2.66 2.60 2.50 3.00 2.50 2.61 2.60 2.61 
26 Assembly sing techniques 2.33 2.50 2.00 2..,66 2.20 2.77 2.33 2.84 2.07 2.69 2.38 
C-1 Classroom 2.16 1.81 2.50 2.71 2.50 2.33 2.80 2.25 2.49 2.28 2.39 
2- Instrumental 2.16 1.75 2.50 2.66 2.40 1.80 2.33 2.00 2.35 2.05 2.20 
3 (Not rated)** 
4 General music 2.33 2.41 3.00 2.75 2.25 2.28 2.00 2.25 2.40 f 2.42 2.41 5 Choral 2.33 2.60 2.66 3.00 2.00 2.60 2.00 2.80 2.25 2.75 2.50 
6 Instrumental 2.50 2.44 2.75 2.50 3.00 2.00 2.75 2.20 2.75 2o29 2.52 
7 (Not rated) 
D-1 Elementary choral-general 2.33 2.27 2.00 2.30 2.75 2.00 2.60 2.43 2.42 2.50 2.46 
2 Junior High School 2.50 2.22 2.00 2.40 2.40 2.16 2.50 2.80 2.10 1 2.40 2.25 
3 Senior High School 2.66 2.20 2.00 2.37 2.40 2.00 3.00 2.71 2.27 2.32 2.30 
4 Elementary instrumental 2.66 2.14 2.33 2.60 2.60 2.00 3.00 2.40 2.65 2.29 2.47 
5 Secondary instrumental 2.50 2.16 2.00 2.80 2.60 2.00 3.00 2.66 2.53 2.31 2.42 
- - -
Average 2.40 2.27 2.43 2.57 2.28 2.36 2.66 2.51 2.44 2.43 2.44 
* Curriculum elements comprehensively derived from courses offered within the area of Professional Education. Statements of the curriculum 
elements are condensed. For complete statements of the elements. refer to Appendix Be 
** Provision in the questionnaire for the Jury to provide suggested additional elements. 
This table should be read as followsa Element B-15, adolescent personality. was accorded a mean emphasis rating of !2.50 by the Instrumental 
Division of the 1956 Jury; a mean emphasis rating of 2.66 by the Vocal Division of the 1956 Jury. etc. The combined Instrumental Jury 
accorded a mean emphasis rating of 2.71; the combined Vocal Jury a mean emphasis rating of 2.67. The Composite Jury accorded this element. 
adolescent personality. a mean emphasis rating of 2.69. 
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The elements contained in this section are listed 
below in accordance with the usefulness category assigned 
to each by both the Instrumental and Vocal Juries. The 
category, "of the greatest usefulness," was accorded to 
th~ee of the curriculum elements in this section dealing 
with "Professional Education" by the Instrumental Jury. 
They were as follows: Elements Bl3, instrumental music 
classes; C2, elementary instrumental student teaching; 
and C6, secondary instrumental student teaching. In this 
same category, the Vocal Jury placed tne following: Ele-
ments B9, notational elements; and Cl, elementary class-
room student teaching. Those elements considered by the 
Instrumental Jury to be "very useful" were: Elements Al, 
psychology of the individual; A2, learning, and the 
symbolical processes; A3, intelligence; A4, personality, 
and the nature of adjustment; A5, guidance principles; 
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A6, nature and principles of learning; A7, efficient 
learning and retention dynamics; A8, current educational 
problems; A9, teacher adjustment; AlO, teacher-pupil rela-
tionships; All, social adjustment and school achievement; 
Bl, development of classroom environment; B2, the child 
singing voice; B3, selection and presentation of rote songs; 
B4, rhythmic and melodic expression; Bll, organization and 
administration of curriculum; Bl2, choral music classes; 
Bl3, instrumental music classes; Bl4, general music classes; 
50 
B15, adolescent personality; B19, basic organization of 
instrumental ensemble; B20, listening activities; Cl, ele-
mentary classroom student teaching; C2, elementary instru-
mental student teaching; C4, secondary general music student 
teaching; C5, secondary choral student teaching; C6, second-
ary instrumental student teaching; D2, junior high school 
choral; D3, senior high school choral; D4, elementary instru-
mental; and D5, secondary instrumental. In this same cate-
gory of ''very useful, cr the Vocal Jury placed the following: 
Elements B5, directed listening; B6, use of rhythm instru-
ments; B7, use of harmonic instruments; B8, use of tonal 
instruments; B9, notational elements; BlO, appropriate 
instructional materials; B18, basic organization of choral 
ensemble; B21, creative activities; B23, appreciation 
classes; B25, choral conducting techniques; B26, assembly 
sing techniques; Dl, elementary choral-general; and Al, 
A2, A3, A4, A5, A6, A7, A8, A9, AlO, All, Bl, B2, B3, B4, 
Bll, B12, Bl3, Bl4, B15, B16, B20, Cl, C2, C4, C5, C6, D2, 
D3, D4, and D5, as listed above. 
The usefulness category, nModerately useful," was 
applied by the Instrumental Jury to the following: Elements 
B2, the child singing voice; B3, selection and presentation 
of rote songs; B5, directed listening; B6, use of rhythm 
instruments; B7, use of harmonic instruments; B8, use of 
tonal instruments; B9, notational elements; BlO, appropriate 
instructional materials; Bl6, testing and classification of 
voices; Bl7. centers of interest and resource units; Bl8, 
basic organization of choral ensemble; B21, creative acti-
vities; B22, theory classes; B23, appreciation classes; 
B24, audio-visual materials; B25, choral conducting tech-
niques; B26, assembly sing techniques; and Dl, elementary 
choral-general. The elements indicated by the Vocal Jury 
to be within this same category were: Elements Bl7 and 
Bl9, B22 and B24, as described above. Neither jury rated 
any of the elements in this section entitled "Professional 
Education" to be "of little or no usefulness." 
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Table VII graphically illustrates the lack of statis-
tical significance between the degrees of emphasis rating 
accorded this section entitled "Professional Education" by 
the Instrumental Jury and that of the Vocal Jury. Those 
jurors concerned primarily with instrumental teaching rated 
the section at 2.44 while the vocal teachers• rating computed 
to 2.43. Both juries indicated that the degree of emphasis 
placed upon the curriculum elements relating to "Professional 
Education" was "satisfactory11 during their years of prepara-
tion at Boston University, School of Fine and Applied Arts. 
The division of the total jury into four yearly juries 
did not provide the study with any significant rating vari-
ances in this section entitled "Professional Education." All 
four juries indicated the section to have been ttvery usefuln 
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in their preparation. The 1958 jury accorded the highest 
rating at 2.94; second highest was the 1956 jury, indicating 
a rating of 2.92; third was the 1959 division with a rating 
of 2.75; and the lowest rating ascribed was that of the 1957 
jury, computing to 2.71. As can be noted in Table VI, there 
are several individual elements in this section of the study 
which were the focal point of significant discrepancies in 
usefulness ratings. The most indicative of these are pre-
sented below. 
Element Bl, development of classroom environment, 
was rated by the 1956 Vocal Jury at 3.67, indicating the 
usefulness category "of the greatest usefulness." This same 
element was rated at 2.29 by the 1957 Vocal Jury, indicating 
the category "moderately useful." Element B9, notational 
elements, while being considered by the 1957 Vocal Jury to 
be "of the greatest usefulness" with a rating of 3.63, was 
rated only as "moderately useful" by the 1958 Instrumental 
Jury, with a rating of 1.75. Element B12, choral music 
classes, was considered to be "of little or no usefulness" 
by the Instrumental Jury of 1959; however, the Vocal Jury 
of 1957 rated it as "moderately useful." A very significant 
difference in rating was indicated on Element B14, general 
music classes, between the 1959 Instrumental Jury which 
rated it as 1.49, "of little or no usefulness," and that 
of the 1958 Vocal Jury, with a rating of 3.71, indicating 
53 
"of the greatest usefulness." This same significant variance 
in rating was evident concerning element C6, secondary 
instrumental student teaching. The Instrumental Jury of 
1957 rated this element at 3.75, "of the greatest useful-
ness.," whereas the rating of the Vocal Jury of the same 
year, computed to 1. 33, indicated the category uof little 
or no usefulness." 
The ratings of the degree of emphasis concerning the 
elements of this section "Professional Education," as indi-
cated by the yearly juries are noted in Table VII. The 
1957 Vocal Jury and the 1959 Vocal Jury indicated that 
"more" emphasis might be placed upon the curriculum ele-
ments contained in this section; while the Instrumental 
Juries of 1956, 1957, and 1959, together with the Vocal 
Juries of 1956 and 1958, indicated that the emphasis on 
the curriculum elements in this section entitled "Profes-
sional Education" was "satisfactory" during their prepara-
tory education at Boston University, School of Fine and 
Applied Arts. 
IV. USEFULNESS RATINGS ACCORDED ELEIVIENTS 
RELATED TO "PERFORMANCE" 
The sections which constitute the area entitled 
"Performance" are as follows: (A) Conducting, (B) Applied 
Music Class Study, (C) Applied Music Study, (D) Class 
Recital, and (E) Musical Organizations. 
The mean ratings assigned to this section entitled 
"Performance," computed by the composite jury's ratings of 
all the elements contained within the section, was 2.90. 
This indicated that the jury considered the elements in 
this section to be "very useful" in the preparation of 
music educators. 
Each element in this section is listed below accord-
ing to the appropriate useful category assigned to it by 
the total jury. The rating "of the greatest usefulnessu 
was not accorded to any element in this section. Those 
elements considered to be "very usefulu were the follow-
ing: Elements Al, patterns; A2, size of beats; A3, use of 
hands; A4, terminology; A5, transposition; A6, knowledge 
and study of instruments; A7, tempos and dynamics; A8, 
laboratory experience; Bla, violin literature for begin-
ning and intermediate class instruction; Blb, violin 
teaching techniques; B2a, cello literature for beginning 
and intermediate class instruction; B2b, cello teaching 
techniques; B3a, string bass literature for beginning and 
intermediate class instruction; B4a, flute literature for 
beginning and intermediate class instruction; B4b, flute 
teaching techniques; B5b, oboe teaching techniques; B6a, 
clarinet literature for beginning and intermediate class 
instruction; B6b, clarinet teaching techniques; B6c, 
clarinet performing ability; B7b, bassoon teaching 
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techniques; B8a, trumpet literature for beginning and inter-
mediate class instruction; B8b, trumpet teaching techniques; 
B8c, trumpet performing ability; B9a, trombone literature 
for beginning and intermediate class instruction; B9b, 
trombone teaching techniques; B9c, trombone performing 
ability; BlOa, French horn literature for beginning and 
intermediate class instruction; BlOb, French horn teaching 
techniques; Blla, percussion literature for beginning and 
intermediate class instruction; Bllb, percussion teaching 
techniques; Bllc, percussion performing ability; Bl2a, 
voice literature for beginning and intermediate class 
instruction; Bl2b, voice teaching techniques; Bl2c, voice 
performing ability; Bl3a, piano literature for beginning 
and intermediate class instruction; Bl3b, piano teaching 
techniques; Bl3c, piano performing ability; Cl, private 
instruction in performing medium; C2, interpretation; C3, 
technique; C4, musicianship; C5, repertoire; C6, concert 
and/or recital experience; Dl, experience in public per-
formance; D2, discussion and analysis of performance prac-
tices; D3, evaluation of stage deportment; Ela, fundamentals 
of marching; Elb, organization and implementation of band 
shows; Elc, band repertoire; Eld, band musicianship; Ele, 
band concert experience; E2, chorus; E2a, choral techniques; 
E2b, choral repertoire; E2c, choral musicianship; E2d, 
choral concert experience; E3, Choral Art Society; E3a, 
choral techniques; E3b, choral repertoire; E3c, choral 
musicianship; E3d, choral concert experience; E4, Glee 
Club; E4a, choral techniques; E4b, choral repertoire, 
E4c, choral musicianship; E4d, choral concert experience; 
E5, Orchestra; E5a, orchestral techniques; E5b, orchestral 
repertoire; E5c, orchestral musicianship; and E5d, orches-
tral concert experience. The following elements received 
a rating of "moderately useful:" Elements Blc, Violin per-
forming ability; B2c, cello performing ability; B3b, string 
bass teaching techniques; B3c, string bass performing 
ability; B4c, flute performing ability; B5a, oboe litera-
ture for beginning and intermediate class instruction; 
B5c, oboe performing ability; B7a, bassoon literature for 
beginning and intermediate class instruction; B7c, bassoon 
performing ability; BlOc, French horn performing ability; 
Bl3b, piano teaching techniques; and El, musical organiza-
tions. None of the elements in this section were rated by 
the total jury to be "of little or no usefulness." 
Of the eighty-two elements contained in this section 
entitled "Performance," the mean ratings of the total jury 
indicate that none were "of the greatest usefulness;" 
seventy elements were categorized as being "very useful;" 
twelve elements were rated "moderately useful;" and none 
were rated "of little or no usefulness." 
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The degree of emphasis mean rating for this section 
computed to 2.37. This indicated that the total jury was 
of the opinion that the emphasis placed upon the curriculum 
elements contained within this section of the questionnaire 
was "satisfactory,u during their undergraduate years at 
Boston University, School of Fine and Applied Arts. 
The comparison of the mean ratings of the section 
entitled "Performance" drawn between the ratings indicated 
by the Instrumental Jury and those of the Vocal Jury indi-
cated no statistically significant difference between the 
ratings. The Instrumental Jury rated the section at 2.91 
while the Vocal Jury accorded a rating of 2.89. Both 
juries rated the section "Performance" as being "very 
useful.tt 
Below, each element in this section is listed accord-
ing to its appropriate usefulness category as indicated by 
the two divisions of the jury, Instrumental and Vocal. The 
category, "of the greatest usefulness," was ascribed to the 
following elements by the Instrumental Jury: Elements A6, 
knowledge and study of instruments; Bl3b, piano teaching 
techniques; C4, musicianship; El, Band; Elc, band repertoire; 
and Eld, band musicianship. The Vocal Jury rated only one 
element from this section in this category--namely, C2, 
interpretation. Those elements considered to be "very 
useful" by the Instrumental Jury were: Elements Al, patterns; 
A2, size of beats; A3, use of hands; A4, terminology; A5, 
transposition; A7, tempos and dynamics; A8, laboratory 
experience; Bla, violin literature for beginning and 
intermediate class instruction; Blb, violin teaching 
techniques; Blc, violin performing ability; B2a, cello 
literature for beginning and intermediate class instruc-
tion; B2b, cello teaching techniques; B3b, string bass 
teaching techniques; B4a, flute literature for beginning 
and intermediate class instruction; B4b, flute teaching 
techniques; B4c, flute performing ability; B5a, oboe 
literature for beginning and intermediate class instruc-
tion; B5b, oboe teaching techniques; B6a, clarinet litera-
ture for beginning and intermediate class instruction; 
B6b, clarinet teaching techniques; B6c, clarinet perform-
ing ability; B7a, bassoon literature for beginning and 
intermediate class instruction; B7b, bassoon teaching 
techniques; B8a, trumpet literature for beginning and 
intermediate class instruction; B8b, trumpet teaching tech-
niques; B8c, trumpet performing ability; B9a, trombone 
literature for beginning and intermediate class instruc-
tion; B9b, trombone teaching techniques; B9c; trombone 
performing ability; BlOa, French horn literature for 
beginning and intermediate class instruction; BlOb, 
French horn teaching techniques; Blla, percussion litera-
ture for beginning and intermediate class instruction; 
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Bllb, percussion teaching techniques; Bllc, percussion per-
forming ability; Bl2a, voice literature for beginning and 
intermediate class instruction; Bl2b, voice teaching tech-
niques; Bl3a, piano literature for beginning and interme-
diate class instruction; Bl3c, piano performing ability; 
Cl, private instruction in performing medium; C2, inter-
pretation; C3, technique; C5, repertoire; C6, concert 
and/or recital experience; Dl, experience in public per-
formance; Ela, fundamentals of marching; Elb, organization 
and implementation of band shows; E2a, choral techniques; 
E2c, choral musicianship; E3, Choral Art Society; E3a, 
choral techniques; E3b, choral repertoire; E3c, choral 
musicianship; E3d, choral musicianship; E3d, choral con-
cert experience; E4, Glee Club; E4a, choral techniques; 
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E4b, choral repertoire; E4c, choral musicianship; E4d, 
choral concert experience; E5, Orchestra; E5a, orchestral 
techniques; E5b, orchestral repertoire; E5c, orchestral 
musicianship; and E5d, orchestral concert experience. In 
this same usefulness category, the Vocal Jury listed the 
following elements: A6, knowledge and study of instru-
ments; B3a, string bass literature for beginning and inter-
mediate class instruction; Bl2c, voice performing ability; 
C4, musicianship; D2, discussion and analysis of performance 
practices; D3, evaluation of stage deportment; Elc, band 
repertoire; Eld, band musicianship; Ele, band concert 
experience; E2a, chorus choral techniques; E2b, chorus 
repertoire; E2d, chorus concert experience; Al, A2, A3, A4, 
A5, A7, A8, Bla, Blb, B2a, B2b, B4a, B4b, B5b, B6a, B6b, 
B6c, B7b, B8a, B8b, B8c, B9a, B9b, B9c, BlOa, BlOb, Bl2a, 
Bl2b, Bl3a, C, Cl, C2, C3, C5, C6, Dl, Ela, Elb, E2a, E2c, 
E3a, E3b, E3c, E3d, E4, E4a, E4b, E4c, E4d, E5, E5a, E5b, 
E5c, and E5d, as described above. 
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Those elements rated by the Instrumental Jury to be 
"moderately useful" were the following: Elements B2c, cello 
performing ability; B3a, string bass literature for begin-
ning and intermediate class instruction; B3c, string bass 
performing ability; B5c, oboe performing ability; B7c, 
bassoon performing ability; BlOc, French horn performing 
ability; Bl2c, voice performing ability; D2, discussion 
and analysis of performance practices; D3, evaluation of 
stage deportment; E2, Chorus; E2b, choral repertoire; and 
E2d, choral concert experience. In this same usefulness 
category, the Vocal Jury placed the following: Elements 
Blc, violin performing ability; B3b, string bass teaching 
techniques; B4c, flute performing ability; B5a, oboe liter-
ature for beginning and intermediate class instruction; 
B7a, bassoon literature for beginning and intermediate 
class instruction; Blla, percussion literature for begin-
ning and intermediate class instruction; Bllb, percussion 
teaching techniques; Bllc, percussion performing ability; 
Bl3b, piano teaching techniques; El, Band; and B2c, B3c, 
B5c, B7c, and BlOc, as described above. 
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Table IX indicates that there was no statistically 
significant difference between the degree of emphasis 
ratings prescribed by the two juries, Instrumental and 
Vocal. A mean rating of 2.42 was computed from the ratings 
ascribed by the Instrumental Jury while the Vocal Jury indi-
cated a rating of 2.32. Both juries indicated that the 
emphasis placed upon the curriculum elements within this 
section of the questionnaire was usatisfactory" during 
their undergraduate preparation. 
The division of the total jury into four yearly 
juries did not provide the study with a statistically 
significant difference between ratings relating to this 
section entitled "Performance.» 
The 1958 division of the jury realized the highest 
mean rating for this section of the study, with the Vocal 
subdivision rating computed at 3.14 and the Instrumental 
subdivision computed to 3.07. Next highest ratings were 
ascribed by the 1957 jury, with both subdivisions, Instru-
mental and Vocal, rating the section entitled "Performance" 
at 2.96. Following this was the 1956 jury with a mean 
rating of 2.81, computed from a Vocal Jury rating of 2.74 
and an Instrumental Jury rating of 2.88. The lowest ratings 
for this section were indicated by the 1959 jury with both 
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subdivisions, Instrumental and Vocal, indicating a rating of 
2.71. All divisions and subdivisions of the jury indicated 
by their mean ratings a usefulness category of "very useful" 
for this section of the questionnaire entitled "Performance." 
In the instructions which accompanied the question-
naire, the jurors were requested to rate only those elements 
which had been included in their undergraduate preparation. 
This stipulation most affected Section IV of the study, 
entitled "Performance." The composition of this area of 
preparation includes such facets of performance as Applied 
Study and the various concert performing ensembles. Because 
of the elective and selective nature of this section, the 
number of jurors marking each element was less than the 
total number rating a general course area, such as nHistory 
and Literature." This tended to effect wide variances in 
the mean ratings of a given element, even within the yearly 
jury division. An example of this can be noted in Table 
VIII, where the Instrumental subdivision of the 1958 jury 
rated element E2b, chorus repertoire, at 1.33, indicating 
a usefulness category "of little or no usefulness." This 
same element was rated at 4.00 by the Vocal subdivision of 
this same 1958 jury, indicating a usefulness category "of 
the greatest usefulness." 
Table VIII also indicates that there were certain 
curriculum elements which did not receive any rating from 
,. 
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1956 
E1ementmlf 
I v 
A-1 Patterns 3.16 3.33 
2 Size of beats· 2.65 3.00 
3 Use of hands, 3.00 3.16 
4 Terminology 3.16 2.75 
5 Transposition 2.75 2.63 
6 Instrument study 3.50 3.50 
7 Tempos and dynamics 3.33 3.25 
8 Laboratory experience 3.40 3.30 
Bla Class instruction literature 3.50 1.87 
b Teaching techniques 3.33 1.89 
c Performing ability 2.83 2.00 
2a Class instruction literature 2.83 1.87 
b Teaching techniques 2.66 2.00 
c Performing ability 2.16 1.87 
3a Class instruction literature 2.75 2.00 
b Teaching techniques 2.25 2.20 
c Performing ability 2.00 1.87 
4a Class instruction literature 3.75 2.00 
b Teaching techniques 3.25 2.00 
0 Performing ability 3.00 1.89 
5a Class instruction literature 2.75 2.00 
b Teaching techniques 2.25 2.16 
c Performing ability 2.00 1.89 
TABIE VIII 
MEAN USEFULNESS RATIIDS ACCORDED ELEMENTS 
RELATED TO PERFORMANCE 
1957 1958 ' 1959 
I v I v I v 
2.66 3.40 2.80 3.00 3.20 3.12 
2.33 2.80 2.80 3.00 2.80 2.75 
2.66 3.60 3.20 3.66 3.00 2.87 
2.66 3.22 3.00 2.78 3.00 2.50 
2.66 2.78 3.20 3.00 3.20 2.63 
3.66 3o33 3.40 2.89 3.8o 3.1Z 
3.66 3.60 3.20 3.33 3.20 3.12 
3.33 3.90 3.20 3.33 3.oo 2.87 
3.00 3.25 3.00 2.50 3.20 2.14 
3.33 3.00 3.25 2.37 3.20 2.43 
2.,33 2.37 3.00 1.87 2.00 1.86 
2~33 2.88 3.00 2.33 
--·· 
2.50 
2.33 2.50 3.25 2.33 
--
3.00 
1.66 1.86 3.00 2.oo 
--
2.20 
3.00 4.00 3.00 3.00 
--
2.33 
3.00 1.00 3.25 3.00 .,._ 2.33 
2.00 2.00 3.00 3e00 
--
2.33 
3.33 2.62 3.00 2.75 3.00 2.29 
3.66 3.00 3.00 2.33 2.80 2.57 
2.66 2.50 3.00 1.33 2.00 2.29 
2.33 2.50 3.00 1.66 2.80 2.50 
3.00 3.25 3.50 1.66 2.8Q 3.00 
2.00 3.00 3.00 1.33 2.00 3.00 
(Continued on the following page) 
• Curriculum elements comprehensively derived from course offerings within the area of Performance. 
are condensed. For complete statements of the elements. refer to Appendix Be 
** Received no rating. 
Combi:hed 
~osite 
I v 
2.96 13.46 3.21 
2.65 12.89 2.77 
2.97 3.32 3.14 
2.96 12.81 2.88 
3.14. 3.01 3.07 
3.59 3.21 3.40 
3.35 3.33 3.34 
3.24 (3.35 3.29 
3.18 12.88 3.03 
3.28 2.42 2.85 
2.54 2.03 2.28 
2.72 2.39 2.55 
2.75 2.46 2o-60 
2.27 1.99 2.13 
2.25 2.83 2.54 
2.83 2.13 2.48 
2.33 2.30 2.31 
3.27 3.42 2.84 
2.93 2.48 2.70 
2.67 2.00 2.33 
2.72 2.17 2.45 
2.89 2.52 2.70 
2.25 2.31 2.28 
Statements of the curriculum elements 
This table should be read as follows: Element A-1. patterns, was accorded a mean usefulness rating of 3.16 by the Instrumental Division 
of the 1956 Jury; a mean usefulness rating of 3.33 by the Vocal Division of the 1956 Jury. etc. The combined Instr~ental Jury accorded 
a mean usefulness rating of 2.96; the combined Vocal Jury a mean usefulness rating of 3.46. The Composite Jury acco'rded this element. 
patterns. a mean usefulness rating of 3.21. 
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1956 
TABIE VITI (Continued) 
MEAN USEFULNESS RATINGS .ACCORDED ELE1VJENrS 
RELATED TO PERFORM.AIDE 
1957 1958 
' 
1959 
e 
Combi:qed 
El~nbp Composite 
I v I v I v I v I v 
6a Clas~ instruction literature 3.66 2.70 3.66 2.84 3.00 2.00 2.66 2.86 3.25 2.60 2.92: 
b Teaching techniques 3.16 2.16 3.66 2.84 2.50 2.00 2.66 3.00 2.99 r·50 2.74 
c Performing ability 3.00 2.50 3.00 2.16 2.00 1.84 3.00 2.56 2.75 2.27 2.51 
7rs, Class instruction literature 2.80 2.30 2.50 1.50 3.00 3.00 2.50 2.00 2.70 2.20 2.45 
b Teaching techniques 2.40 2.40 2.50 2.50 3.50 3.00 2.25 1.66 2.66 2.39 2.53 
c Performing ability 2.20 2.40 1.66 3.00 3.33 3.00 1.75 . 1.66 2.33 r2.52 2.42 
Ba Class instruction literature 3o60 3.00 3.50 2.50 2.50 2.56 3.33 2.75 3.24 2.70 2.97 
b Teaching techniques 3.20 2.71 3.50 2.62 2.75 2.71 3.00 3.00 3.11 3.01 3.06 
c Performing ability 3.00 2.43 3.00 2.12 2.25 1.66 2.66 2.50 2.73 2.43 2.58 
9a Class instruction literature 3.60 2.37 3.50 2.00 3.33 2.60 3.00 2.75 3.36 ~2.43 2.89 
b Teaching techniques 3.20 2.12 3.50 2.66 3.66 2.60 3.33 2.75 3.42 2.28 2.85 
c Perfor.ming ability 3.00 2.00 2.50 2.00 3.00 2.20 2.33 3.00 2.71 2.30 2.50 
lOa Class instruction literature 3.60 2.63 3.00 2.40 3.00 2 •. 50 2.75 1.80 3.09 2.33 2.66 
b Teaching techniques 3.20 2.57 3.00 3.00 3.50 2.,50 2.50 1.60 3.05 2.42 2.73 
c Performing ability 2.80 2.43 1.33 2.80 3.00 2.25 2.25 1.40 2.35 20'22 2.28 
lla Class instruction literature 3.&l 2.77 3.66 2.66 3.00 2.66 3.20 2.84 3.37 2.71 3.04 
b Teaching techniques 3.20 2.45 3.66 3.16 3.50 2.50 3.20 3.16 3.39 2.82 3.11 
c Performing ability 3.00 2.33 3.00 2.50 3.50 2.16 2.80 2.84 3.08 t2.46 2.77 
12a Class instruction literature 2.50 3.20 3.00 3.33 2 .. 50 3.50 3.00 2.63 2.75 3.17 2.96 
b Teaching techniques 2.66 3.20 3.00 3.56 3.00 3.43 2.75 3.25 2.85 13.36 3.11 
c Performing ability 2.50 2.60 2.33 3.45 2.25 3.28 2.50 3.37 2.39 3.19 2.78 
13a Class instruction literature 2.84 3.77 3.00 3.25 3.33 3.66 2.25 2.33 2.86 (.25 3.05 b Teaching techniques 2.84 3.63 2.33 2.50 3.66 3.50 2.25 2.33 3.87 2.99 3.43 
c Perfor.ming ability 2.84 2.75 3.33 4.00 3.66 3.66 2.50 3e33 3.08 3.44 3.27 
(Continued on the following page) 
statements of the 1rrieul1ll!l elements *Curriculum elements comprehensively derived from course offerings within the area of Performance. 
are condensed. For complete statements of the elements 1 refer to Appendix B. 
This table should be read as follows: Element 6a1 class instruction literature, was accorded a mean usefulness rati:; of 3.66 by the 
Instrumental Division of the 1956 Jury; a mean usefulness rating of 2.70 by the Vocal Division of the 1956 Jury1 etc. The combined 
Instrumental Jury accorded a mean usefulness rating of 3.25;· the combined Vocal Jury a mean usefulness rating of 2.60. The Composite 
Jury accorded this element, class instruction literature, a mean usefulness rating of 2.92. 
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1956 
Elementml' 
I v 
C•1 Private instruction 2.40 3.00 
2 Interpretation 2.80 3.06 
3 Technique 2.60 3.16 
4 Musicianship 3.00 3.16 
5 Repertoire 2.80 2.75 
6 Recital experience 2.40 2.33 
D-1 Perfor.mance experience 2.33 2.64 
2 Performance practices 2.84 2.46 
3 Stage deportment 2.50 2.37 
E-1 Band 3.20 2.80 
a Marohing fundamentals 3.00 3.25 
b Band shows- 3.00 3.25 
c Repertoire 3.40 3.25 
d Musicianship 3.50 3.25 
e Concert experience 3.00 2.80 
2 Chorus 2.00 3,.20 
a Choral techniques 2.50 3.60 
b Repertoire 1.75 3.64 
c Musicianship 2.50 3.64 
d Concert experience 1.50 3.70 
3 Choral Art Society 2.56 2.77 
a Choral techniques 2.35 2.85 
b Repertoire 3.20 3.15 
c Musicianship 2.90 3.00 
d Concert experience 2.45 2.77 
TABIE VIII (Continued) 
MEAN USEFULNESS RATIIDS .ACCORDED EIEMEN.rS 
RELATED TO PERFORMANCE 
1957 1956 1959 
I v I v I v 
3.66 3.90 3.50 3o56 3.20 3.50 
3.66 3.80 3.50 3 .. 76 3.00 3.50 
3.66 3.60 3.50 3.78 3.60 3.25 
3.66 3.80 4.00 3.66 3.80 3.50 
3.00 3.40 3.00 3.33 3.20 2.87 
2.25 2.00 3.50 4.00 3.20 2.37 
3.00 3.56 2.75 3.66 2.20 2.75 
1.33 3.00 2.25 3.22 3.50 2.14 
1.33 3.00 2.50 3.22 3.00 2.28 
3.66 2.50 3.50 3.60 3.80 3.50 
3.33 2.50 3.75 3.33 2.40 3.25 
2.66 2.50 3.75 3.00 2.40 1.00 
3.66 2.00 3.75 3.40 3.60 2.00 
3.66 2.50 3.75 3.40 3.80 3.50 
3.56 3.00 3.75 3.50 3.40 3.00 
3.00 3.40 2.00 4.00 
--** 2.33 
3.00 2.73 2.00 4.00 
--
2o20 
3.00 2.73 1.33 4.00 
--
2.00 
3.33 2.57 2.00 3.66 
--
2.75 
2.66 2.73 2.50 3.66 
--
1.80 
2.89 3.56 
--
3.60 
--
3~25 
3.08 3.66 
--
3.66 
--
2.87 
3.11 3.40 
--
3.78 
--
2.75 
2.80 3.50 
--
3.66 
--
3.50 
3.22 3.25 
--
3.22 
-
3.25 
Combined 
~osite 
I v 
3.19 3.49 3.34 
3.24 3.54 3.39 
3.34 3.45 3.39 
3.62 3.53 3.07 
3.00 3.09 3.05 
2.78 3.01 2.89 
2.59 3.15 2.87 
2.48 2.71 2.59 
2.33 2.72 2.57 
3.54 3.10 3.32 
3.12 3.08 3.10 
2.95 2.44 2.69 
3.60 2.66 3.13 
3.68 3.16 3.42 
3.45 3.05 3.25 
2.33 3.24 2.78 
2.50 3.14 2.82 
2.03 3.09 2.56 
2.61 3.16 2.83 
2.22 2.97 2.59 
2.73 3.29 2.96 
2.72 3.25 2.98 
3.16 13.27 3.21 
2.85 13.42 3.13 
2.84 3.12 2.98 
* Curriculum elements comprehensively derived from course offerings within the area of Performance. Statements of the~ curriculum elements are 
condensed. For complete statements of the elements, refer to Appendix B. 
** Received no rating. 
This table should be read as follows: llllement C-1, private instruction0 was accorded a mean usefulness rating of 2.~0 by the Instrumenta1 
Division of the 1956 Jury; a mean usefulness rating of 3.00 by the Vocal Division of the 1956 Jury, etc. The combined Instrumental Jury 
accorded a mean usefulness rating of' 3.19; the combined Vocal Jury a mean usefulness rating of 3.49. The Composite ,Jury accorded this 
element, private instruction, a mean usefulness rating of ~34. 
as 
,.. 
1956 
Ele~nts• 
I v 
4 Glee Club 2.30 2.60 
a; Choral techniques 2.66 2.85 
b Repertoire 3.40 2.77 
c Musicianship 3.15 3.40 
d Concert experience 3.33 2.85 
5 Orchestra 3.26 3.11 
a Orchestral techniques 3.11 3.20 
b Repertoire 3.12 3.16 
c Musicianship 3.44 2.77 
d Concert experience 2.90 3.10 
- -
Average 2.88 2.74 
TABlE VIII (Continued) 
MEAN USEFULNESS RATI~S .ACCORIED ElEMENTS 
RELATED TO PERFORMAIDE 
1957 1958 ~ 1959 
I v I v I 
3.11 3.33 
--** 3.50 --
2.90 3.20 
--
3.40 
--
3.33 3.40 
--
3.40 
--
3.20 3.00 
--
3.22 
-
3.08 3.66 
--
3.66 
--
2.90 3.33 3.75 3.22 3.00 
3.12 3.40 3.50 3.33 3.00 
3.27 3.25 3.50 3 .. 33 2.00 
3.08 3.33 3.50 3.00 3.00 
3.11 3.56 3.75 3.33 3.00 
- -
2.96 2.96 3.(17 3.14 2.71 
(? 
Combined 
" Composite 
v I v 
3.50 2.71 3.24 2.98 
3.2£ 2.78 3.18 2.98 
3.00 3.37 3.14 3.25 
3.25 2.68 3.22 2.95 
3.00 3.21 3.04 3.12 
3.00 3.23 3.17 3.20 
3.25 3.18 3.29 3.23 
3.00 2•97 2.94 2.95 
3.25 2.26 3.09 3.17 
3.50 3.19 3.37 3.28 
2.71 2.91 I 2.89 2.90 
* Curriculum elements com.preheasively derived from course offerings within the area of Performance. Statements of the curriculum elements are 
condensed. For co~lete statements of the elements, refer to Appendix B. 
** Received no rating. 
This table should be read as followsa Element 4, Glee Club, was accorded a mean usefulness rating of 2.30 by the In,strum.ental Division 
of the 1956 Jury; a mean usefulness rating of 2.60 by the Vocal Division of the 1956 Jury, etc. The combined Instruinental Jury accorded 
a mean usefulness rating of 2.71; the combined Vocal Jury a mean usefulness rating of 3.24. The Compodte Jury accorded this element., 
Glee Club, a mean usefulness rating of 2.98. 
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,.. 
• 1956 
Elements• 
I v 
A-1 Patterns 2.00 2.08 
2 Si~e of beats 2.00 2.00 
3 Use of handS: 2.50 2.33 
4 Terminology 2.50 2.00 
5 Transposition 2.75 2.63 
6 Instrument study 2.50 2.25 
7 Tempos and dynamicS' 2.50 2.16 
8 Laboratory experience 2.25 2.33 
Bla Class instruction literature 2.50 2.00 
b Teaching techniques 2.50 2.33 
c Performing ability 2.16 2.00 
2a Class instruction literature· 2.50 2.25 
b Teaching techniques 2.50 2.50 
c Performing ability 2.00 2.12 
381 Class instruction literature 2.50 2.00 
b Teaching techniques 2.-50 2.00 
c Performing ability 2.00 2.20 
4a. Class instruction literature 2.50 2.11 
b Teaching techniques 2.50 2.00 
c Performing ability 2.25 1.89 
5a Class instruction literature 2.75 2.33 
b Teaching techniques 2.50 2.33 
c Performing ability 2.25 2.16 
TABlE IX 
MEAl'J EMPHASIS RATINGS .ACCORDED ELEMENTS 
RELATED TO PERFORMANCE 
1957 1958 ' 1959 
I v I I v I 
2.66 2.00 2.40 1.75 2.00 
2.33 2.00 2.80 1.87 2.00 
2.66 2.50 3.00 2.87 2.60 
2.33 2.11 2.40 2.12 2.40 
3.00 2.56 2.80 2.75 2.40 
2.66 2.00 3.00 2.37 3.00 
3.00 2.30 2.80 2.25 2.40 
3.00 2.80 3.00 2.86 3.00 
2.66 2.00 2.75 2.43 2.80 
3.00 2,50 2.25 2.50 3.00 
2.33 2.12 2.25 2.25 1.80 
2.66 2.11 2.25 2.16 3.00 
2.66 2.50 2.50 2.16 3.00 
2.33 2.28 2.50 1.83 1.00 
2.-33 2.00 2.25 2.00 3.00 
2.33 1.00 2.50 2.00 3.00 
2.33 2.00 2.50 2.00 1.00 
2.66 2.62 2.25 2.50 2 .. 60 
2.66 2.37 2.75 2.25 3.00 
2.66 2.25 2.25 2.25 2.20 
2.66 2.50 2.00 2.33 2 .. 60 
2.66 2.50 2.50 2.66 2.60 
2.66 2.25 2.50 2.00 2.20 
(Continued on the following page) 
Combined 
Composite 
v I v 
2.12 2.02 1.99 2.01 
2.12 2.28 2.00 2.14 
2.63 2.69 2.58 2.64 
2.12 2.41 2.09 2.25 
2.25 2.74 2.55 2.65 
2.50 2.79 2.28 2.53 
2.63 2.68 2.34 2.51 
2.63 2.81 2.67 2.74 
2.14 2.68 2.14 2.41 
2.00 2.69 2.33 2.52 
2.00 2.14 2.09 2.12 
2.00 2.60 2.32 2.46 
2.00 2.67 2.29 2.47 
2.20 1.96 2.11 2.06 
2.00 2.52 2.00 2.26 
2.00 2.58 2.25 2.42 
2.33 1.96 2.13 2.07 
2.14 2.50 2.25 2.38 
2.14 2.73 2.19 2.46 
2.14 2.34 2.13 2.24 
2.00 2.50 2.29 2 .. 40 
2.00 2.57 2.37 2.47 
2.00 2.40 2.10 2.25 
* Curriculum elements comprehensively derived from course offerings within the area of Performance. Statements of the curriculum elements 
are condensed. For complete statements of the elements, refer to Appendix B. 
This table should be read as followsr Element .A-1, patterns, was e.ccprded a mean emphasis rating of 2.00 by the Instl;'um.ental Division 
of the 1956 Jury; a mean emphasis rating of 2.08 by the Vocal Division of the 1956 Jury, etc. The combined Instrumental Jury accorded 
a mean emphasis rating of 2 .02; the combined Vocal Jury a mean emphasis rating of 1.99. The Composite Jury accorded this element, 
patterns, a mean emphasis rating of 2.01. 
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1956 
lUements• 
I v 
ea. Class instruction literature 2.25 2.00 
b Teaching techniques 2.16 2.10 
c Performing ability 2.00 1.90 
7a Class instruction literature 2.40 2o00 
b Teaching techniques 2.16 2.00 
c Performing ability 2.00 2o00 
8a Class instruction literature 2.40 2o00 
b Teaching techniques 2.20 2.00 
c Performing ability 2.00 1.85 
981 Class instruction literature 2.40 2.00 
b Teaching techniques 2.16 1.87 
c Performing ability 2.00 2.00 
lOa Class instruction literature 2.60 2.25 
b Teaching techniques 2.60 2o28 
0 Performing ability 2.16 2.28 
lla Class instruction literature 2.80 2o00 
b Teaching techniques 2.60 2.22 
c Performing ability 2.40 2.25 
12a. Class instruction literature 2e25 2.40 
b Teaching techniques 2.25 2.80 
c Perfonning ability 2.00 2.80 
13a Class instruction literature 2.50 2.44 
b Teaching techniques 2.50 2.25 
c Perfor.ming ability 2.'50 2.37 
TABIE IX (Continued) 
MEAN EMPHASIS RATINGS .ACCORDED ELEMENTS 
RELATED TO PERFORMANCE 
1957 1958 ~ 1959 
I v I v I 
3.00 2.33 2.75 2.66 2.66 
3.00 2.50 2.75 2.00 3.00 
2.66 2.33 2.25 2.00 1.50 
2.33 3.00 2.00 3.00 2.50 
2.33 2.50 2.50 2.50 2.75 
2.33 3.00 2.50 2.00 2.25 
3.00 2.00 3.00 2.22 3.00 
2.33 2.00 3.00 2.25 3.00 
2.33 2.12 2.50 2.00 2.oo 
3.00 2o50 2.66 2.00 2.50 
3.00 2.33 2.66 2.00 2.75 
2.33 2.33 2.33 1.75 1.75 
2.33 2.60 2.00 2.00 2.50 
2.33 2.60 2.50 2.00 2.50 
2.33 2.00 2.50 2.00 2.00 
3o00 2.60 2.00 2.16 2.80 
3.00 2.66 2.50 2.16 2.75 
2.66 2.66 2.50 2.16 2.40 
2.66 2.66 2.50 2.71 2.40 
2.66 2.56 2.75 2e66 2.80 
2.66 2.77 2.75 2.33 2.00 
2.33 2.75 2.50 2.33 2.60 
2.00 2.25 2.00 2.50 2.25 
2.33 2.60 2.33 2.50 2.40 
(Continued on the following page) 
Combined 
! Composite v I v 
~ 
2.14 2.67 12.28 2.48 
2.14 2.73 2.19 a.4s 
2.14 2.10 2.09 2.10 
2.33 2.31 2.58 2.45 
2.33 2.19 2 •. 33 2.26 
2.33 2.27 2.33 2.30 
2.00 2.85 2.06 2.46 
2.29 2.63 2.14 2.39 
2.14 2.21 2.03 2.12 
2.50 2.64 2.25 2.45 
2.75 2.64 2.24 2.44 
2.50 2.10 2.15 2.13 
2.20 2•36 2.26 2.31 
2.40 2.48 2.42 2.45 
2.20 2.25 2.12 2.19 
2.16 2.65 2.23 2.44 
2.66 2.71 2.43 2 .. 57 
2.50 2.49 2.39 2.44 
2.50 2.45 2.57 2.51 
2.87 2.62 2.72 2.67 
2.63 2.35 2.63 2.49 
2.33 2.48 2.46 2.47 
2.33 2.33 2.33 2.33 
2.66 2.39 2.53 2 .. 46 
* Curriculum elements comprhensively derived from course offerings within the area of Performance. Statements of the curriculum elements 
are condensed. For complete statements of the elements. refer to Appendix B. 
This table should be read as follows1 Element sa. class instruction literature. was accorded a mean emphasis rating of 2.25 by the 
Instrumental Division of the 1956 Jury; a mean emphasis rating of 2.00 by the Vocal Division of the 1956 Jury. etc. The combined 
Instrumental Jury accorded a mean emphasis rating of 2.67; the ccabined Vocal Jury a l!V3an emphasis rating of 2o28. The Composite 
Jury accorded this element. class instruction literature. a mean emphasis rating of 2.48. 
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1956 
E1emehts• 
I v 
C-1 Private instruction 2.11 2.16 
2 Interpretation 2.16 2.08 
3 Technique 2.40 2.33 
4 Musicianship 2.20 2.25 
5 Repertoire 2.40 2.50 
6 Recital experience 2.40 2.25 
D-1 Perfor.mance experience 2.16 2.00 
2 Performance practices 2.75 2.27 
3 Stage deportment 1.83 2.18 
E-1 Band 2.40 2.00 
a Marching fundamentals 2.25 1.75 
b Band shows 2.00 2.00 
0 Repertoire 2.60 1.75 
d Musicianship 2.25 1.75 
e Concert experience 2.00 1.75 
2 Chorus 2.00 1.80 
a Choral techniques 2.25 2.54 
b Repertoire 2.25 2.37 
0 Musicianship 2.50 2.45 
d Concert experience 2.00 2.40 
3 Choral Art Society 2.25 2.44 
a Choral techniques 2.15 2.50 
b Repertoire 2.10 2.55 
c Musicianship 2.40 2.36 
d Concert experience 2.30 2.70 
TABIB IX (Continued) 
MEAN EMPHASIS RATINGS .ACCORDED ELEMENTS 
RELATED TO PERFORM,All';E p 
1957 1958 1959 
I v I v I v 
2.33 2.30 2.00 2.45 2.20 2.50 
2.66 2.20 2.00 2.33 3.00 2.25 
2.66 2.10 2.00 2.56 2.40 . 2.43 
3.00 2.20 2.50 2.33 3.00 2.25 
2.66 2.40 2.25 2.56 2.60 2.12 
2.00 2.33 2.25 2.71 2.40 2.25 
2.00 2.12 2.75 2.56 2.40 2.12 
2.00 2.45 2.25 2.50 3.00 2.43 
1.33 1.89 2.50 2.37 2.60 2.28 
2.33 2.00 2.00 2.40 2.40 2.25 
2.33 2.50 2.75 2.00 2.20 2.25 
2.33 2.50 2.75 2.20 2.80 2.50 
2.66 2.00 2.50 2.60 2.80 2.00 
2.33 2.00 2.25 2.40 2.80 2.25 
2.33 2.00 2.50 2.00 2.20 2.00 
2.33 2.00 2.66 2.50 
--·· 
3.00 
2.33 2.57 3.00 3.00 
--
3.00 
2.66 2.57 3.00 3.00 
--
3.00 
2.66 2.43 3.00 2.66 
--
2.80 
2.33 2.29 3.00 2.66 
--
2.80 
2.33 2.57 
--
2.60 
--
2.25 
2.66 2.43 
--
2.40 
--
2.43 
2.33 2.40 
--
2.56 
--
2.50 
2.33 2.30 
- · 
2.56 
-
2.80 
2.66 2.57 
--
2.37 
--
2.28 
(Continued on the following page) 
* Curriculum elements comprehensively derived from course offerings within the area of Performance. 
are condensed. For complete statements of the elements. refer to Appendix B. 
** Received no rating. 
Combilied 
I ~osite I v 
2.17 12.23 2.20 
2.46 2.22 2.34 
2.37 2.59 2.48 
2.69 2.23 2.46 
2.48 2.39 2.44 
2.26 2.39 2.33 
2.33 r 2.20 2.27 
2.50 - 2.41 2.46 
2.07 2.18 2.13 
2.28 2.16 2.24 
2.33 2.13 2.26 
2.47 2.55 2.51 
2.14 2.09 2.12 
2.41 2.10 2.26 
2.26 1.99 2.13 
2.33 2.33 2.33 
2.53 1 2.73 2.63 
2.64 2.73 2.69 
2.69 2.59 2.64 
2.44 2.56 2.50 
2.29 ' 2.47 2.38 
2.41 2.44 2.43 
2.22 I 2.50 2.36 
2.36 2.51 2.44 
2.48 2.33 2.36 
Statements of the curriculum. elements 
This table should be read as followsr Element c-1. private instruction. was accorded a mean emphasis rating of 2.11 by the Instrumental 
llivision of the 1956 Jury; a mean emphasis rating of 2.16 by the Vocal Division of the 1956 Jury, etc. The combined Instrumental Jury 
accorded a mean emphasis rating of 2.17; the combined Vocal Jury a mean emphasis rating of 2.23. ~ The Composite Jury accorded this element, 
private instruction, a mean emphasis rating of 2.20. 
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.. 
1956 
Elements• 
" I v 
4 Glee Club 2.16 2.40 
a Choral techniques 2.22 2.66 
b Repertoire 2.30 2.74 
c Musicianship 2.11 2.50 
d Concert experience 2.36 2.20 
5 Orchestra 2.40 2.50 
a Orchestral techniques 2.36 2.56 
b Repertoire 2.18 2.44 
c Musicianship 2.47 2.40 
ct Conbert experience 2.66 2.20 
-
Average 2.59 2.40 
TABlE IX (Continued) 
MEAN EMPHASIS RATINGS ACCORDED EI$MENTS 
RELATED TO PERFORM.ANCE p 
---~------- ------------ --------------- r 
1957 ' 
-
I v 
2.50 2.43 
2.75 2.29 
2.66 2.33 
2.50 2.40 
2.33 2.45 
2.50 2.40 
2.50 2.33 
2.33 2.51 
2.66 2.50 
2.66 2.40 
2.36 2.28 
1958 
I I v 
--** 
2.75 
2.66 
2.50 
2.66 
2.75 
2.44 
2.56 
2.60 
2.66 
2.70 
2.60 
2.30 
2.,20 
2.33 
2.20 
2.40 
-
2.36 
1959 Combined 
:r v :r v 
2.80 2.33 2.55 
2.25 2.49 2.45 
2.25 2.-48 2.49 
2.25 2.31 2.46 
2.28 2.35 2.38 
2.75 2.43 2.60 !2.41 
2.75 2.54r 2.32 2.40 
2.75 2.12 2.44 2.31 
2.75 2.50 2.64 2.40 
2.75 2.75 2.71 2.44 
- -
2.29 2.24 2.42 12.32 
Composite 
2.44 
2.47 
2.49 
2.39 
2.37 
2.51 
2.3& 
2.38 
2.52 
2.58 
2.37 
* Curriculum elements comprehensively derived from course offerings within the area of Performance. Statements of the curriculum elements are 
condensed. For complete statements of the elements~ refer to Appendix B. 
** Received no rating. 
TP,is table should be read as follows• Element 4~ Glee Club, was accorded a mean emphasis rating of 2.16 by the Instrumental Division 
of the 1956 Jury; a mean emphasis rating of 2.40 by the Vocal Division of the 1956 Jury, etc. The combined Instrume~al Jury accorded 
a mes.n emphasis rating of 2.33; the combined Vocal Jury a mean emphasis rating of 2.55. The Composite Jury accorded this element, 
Glee Club, a mean usefulness rating of 2.44. · 
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the subdivisions of several yearly juries. The Instrumental 
subdivision of the 1957 Jury did not rate elements E3 through 
and including E4d. The Instrumental subdivision of the 1959 
Jury indicated no ratings for elements E2 through and includ-
ing E4d. It would appear that the jurors within these sub-
divisions were not exposed to the elements of preparation in 
question and, therefore, adhering to the questionnaire 
instructions, did not rate them. 
V. SUGGESTED ADDITIONAL ELEMENTS 
The following suggested curriculum elements were indi-
cated by the jury as having a sufficient degree of usefulness 
to warrant their inclusion within the undergraduate Music 
Education curriculum. Only those elements which appeared 
with sufficient frequency to indicate tendencies are 
included. The minimum frequency for inclusion was set 
at five per cent of the total jury. 
1. More emphasis would appear to be necessary on 
music education materials at all levels of instruction, 
including such areas as special groups, operettas, and 
assembly materials. 
2. A wider background in the performing musical 
organizations was requested, allowing undergraduates to 
participate in all of the ensemble areas at some period 
during the four preparational years. 
3. More background and preparation in the problems 
involving teacher-school board and teacher-community rela-
tionships was deemed important. 
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4. Observational visits to schools would have greater 
value with more follow-up in the class after each visit. 
5. There was a strong feeling on the part of the 
jury for more student teaching in all areas of music 
education at all levels of instruction. 
VI. SUMMARY 
Chapter IV has presented the findings of this investi-
gation which relate to the original statement of the problem 
presented in Chapter I. 
The respondents were assigned to specific divisions 
of the Jury, according to the area of their teaching special-
ization and the year of graduation from Boston University, 
School of Fine and Applied Arts. 
An analysis was made of the usefulness ratings which 
the jurors accorded the curriculum elements. Usefulness 
categories were established, based on the four-point rating 
scale employed by the jurors. Each element was assigned to 
its appropriate usefulness category according to the mean 
rating computed from the ratings provided by each division 
of the jury. In presenting these data, the original sub-
divisions of the questionnaire were retained. Statistically 
significant differences between ratings of the same element 
by the various divisions of the jury were noted. 
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Degree of emphasis mean ratings were computed from 
indications provided by the Jury as to whether a given 
element should have received "more" emphasis, nless" empha-
sis, or received "satisfactory" emphasis during their under-
graduate preparation in Music Education at Boston University, 
School of Fine and Applied Arts. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
The purposes of this investigation were {1) to make 
a comprehensive survey of the 1956, 1957, 1958, and 1959 
graduates in Music Education of Boston University, School 
of Fine and Applied Arts, to determine the aspect or aspects 
of Music Education with which their present teaching posi-
tion is basically concerned; and {2) to prepare a qualita-
tive evaluation of the preparation of recent graduates in 
Music Education of Boston University, School of Fine and 
Applied Arts. 
The questionnaire technique was utilized in obtaining 
the data for this study. The Music Education curriculum of 
Boston University, School of Fine and Applied Arts, for the 
years 1953 to 1959, inclusive, was reduced to elements of 
preparation within the four basic areas of instruction, viz., 
Basic Music, History and Literature, Professional Education, 
and Performance. These elements of preparation were included 
in the questionnaire, which was then subjected to a pilot 
study to determine the clarity with which each item was 
expressed. One hundred and forty-four graduates in Music 
Education from Boston University, School of Fine and Applied 
Arts, representing the years 1956, 1957, 1958, and 1959, 
were requested to act as the jury for the investigation. 
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Ninety-two, or sixty-four per cent, of the graduates con-
tacted responded. The jurors were requested to rate the 
questionnaire elements as to their usefulness in the teach-
ing of music in the schools, on a five-point scale ranging 
from 4, "of the greatest usefulness," to 0, "of no useful-
ness." They were also asked to indicate a degree of empha-
sis rating, utilizing a three-point scale, as follows: (+), 
"morett emphasis might be placed on a particular element; 
(-L "less" emphasis; and ( S L the emphasis was "sa tisfac-
tory." In order to make a more complete presentation of 
the findings possible, the data were recorded in three 
ways: (1) the combining of all statistics into one total 
jury; (2) the division of the jury into areas of teaching 
specialization, Instrumental and Vocal; and (3) the divi-
sion of the jury by year of graduation of the respondent 
from Boston University, School of Fine and Applied Arts. 
I. FINDINGS AND CONCLUSIONS 
The following report of findings related to the use-
fulness of curriculum elements in the undergraduate Music 
Education curriculum at Boston University, School of Fine 
and Applied Arts, consists of a consideration of the rela-
tionship between curriculum elements and the ratings of 
usefulness accorded them. The presentation is organized 
in accordance with the four basic curricular areas included 
in the investigation--namely, Basic Music, History and 
Literature, Professional Education, and Performance. 
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Basic Music. Elements constituting the area of Basic 
Music were derived from instructional courses in Harmony and 
Theory, Sight Singing, Counterpoint, Composition, and Arrang-
ing. 
The section relating to Harmony and Theory was gener-
ally considered to be very useful, with the exception of 
such specific elements as non-harmonic tones, inversions, 
and chromatic harmony which were considered only moderately 
useful. Similarly, the area of Sight Singing was rated very 
useful, excepting the single element, clef reading. The 
element of ear training was considered to be of singular 
usefulness. Of the three areas, Counterpoint, Composition, 
and Arranging, elements relating to Arranging were indicated 
as being far more useful than those of the previous two. 
Rated as being of special value were the elements relating 
to basic accompaniment patterns. The jury indicated that 
more emphasis might be placed on elements relating to key-
board drill, harmonic drill, and ear training. 
From these findings, it would appear that the ele-
ments considered to be most useful are those most directly 
related to the teaching, rather than the scholarly, consi-
derations. 
Histor¥ and Literature. In both areas, History and 
Literature, the elements rated as being most useful were 
those concerned with the later epochs. The classical, 
romantic, and contemporary periods appear to have a greater 
degree of usefulness to the music educator than the early, 
renaissance, and baroque eras of music history and litera-
ture. Examination of the findings indicated that this 
tendency appeared to be consistent throughout the three 
areas of data tabulation. It might be concluded that the 
musical eras with which the school music teacher must con-
cern himself are those of the later periods, especially 
in performance. The jury tended to indicate a desire 
for more emphasis on contemporary history and literature. 
Professional Education. Included in the area of 
Professional Education were elements relating to General 
and Educational Psychology, Methods and Materials in Music 
Education, Student Teaching, and Observation Visits to 
Schools. 
The Jury attributed a high degree of usefulness to 
all of the elements contained in General and Educational 
Psychology, with special emphasis on those elements relat-
ing to the adolescent personality, adjustment, and teacher-
pupil relationships. 
The ratings of degree of usefulness relating to the 
elements comprising the section on Methods and Materials 
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appear to have a direct relationship to areas of teaching 
specialization. Those jurors primarily concerned with 
vocal teaching tended to rate the elements relating to 
vocal aspects of Methods and Materials as being most use-
ful, while rating the elements concerned with instrumental 
Methods and Materials as being less useful. Conversely, 
the jurors basically representing instrumental teaching 
rated the elements of instrumental Methods and Materials 
as being of much usefulness, while indicating that vocal 
aspects were of little use. Where the element was of a 
general nature, both jury divisions indicated a high rate 
of usefulness. In general, the jury tended to consider 
this area of preparation of sufficient usefulness to 
necessitate more emphasis being placed upon it in the 
undergraduate curriculum. 
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The area of Student Teaching was considered by the 
jury to be among the most important and useful area involved 
in their undergraduate preparation. All elements within 
this section were rated very highly, especially those 
relating to Student Teaching in the secondary school. 
Observation Visits to Schools were indicated by the 
jury to be very useful. In this curriculum area, also, the 
two areas of teaching specialization, instrumental and vocal, 
rated the elements in relation to their field of interest and 
concern. The vocal teachers indicated the elements concerned 
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with vocal observation to be the most useful 1 and the instru-
mental specialists considered the instrumental observational 
elements of the most usefulness. 
Performance. The elements contained within this sec-
tion of the study were derived from courses relating to 
Conducting1 Applied Music Class Study1 Applied Music Private 
Study1 Class Recital 1 and the Musical Organizations. 
All of the elements relating to Conducting were consi-
dered to be very useful. It was indicated by the jury that 
this area of Performance is of sufficient importance to rate 
more emphasis in the preparation of music educators. 
In the section of the study relating to Applied Music 
Class Study1 those jurors primarily involved in the teaching 
of instrumental music tended to consider the study of the 
various instruments to be of more usefulness than the study 
of the voice 1 while the vocal teachers rated the elements 
relating to vocal instruction as being more useful. Most 
of the elements in this section were considered to be very 
useful 1 with the exception of the performing ability 
achieved on the violin 1 cello~ string bass 1 flute 1 oboe 1 
and French horn1 which was indicated to be only moderately 
useful. There was an indication on the part of the jury 
that more emphasis is required on the elements relating 
to teaching techniques in Applied Music Class Study. 
The elements relating to Applied Music Private Study 
were indicated by the jury to be very useful. The respon-
dents tended to consider that the emphasis on individual 
performance was satisfactory. 
The elements comprising the area of Performance 
relating to Class Recital were considered by the jury to 
be very useful. Vocal specialists tended to rate this 
section higher than their instrumental counterparts, but 
both sections of the jury indicated that more emphasis 
might be placed on elements relating to discussion and 
analysis of performance practices. 
The jury considered all of the Musical Organizations 
and their comprising elements to be very useful. Vocal 
specialists tended to assign more usefulness to Chorus and 
Choral Art than did the instrumental specialists, whereas 
the Band, Glee Club, and Orchestra received comparable use-
fulness ratings from both divisions of the jury. There was 
a tendency on the part of the jury to indicate a desire 
that more emphasis be placed on choral techniques, reper-
toire, musicianship, and concert experience as these ele-
ments relate to Chorus. 
So 
II. RECOMMENDATIONS 
The following are recommendations relating to the 
curriculum at Boston University, School of Fine and Applied 
Arts, based on the findings of this investigation. 
1. The Music Education curriculum should be con-
structed so as to provide for areas of teaching specializa-
tion, Instrumental and Vocal, with a core curriculum to be 
initiated in those areas where the two coincide. 
2. There should be more emphasis placed on the 
instructional aspects of music education, including mater-
ials, and less emphasis on the historical and theoretical 
curriculum. 
3. Opportunity should be provided for more student 
teaching within the specialized areas of music education 
at all levels of instruction. 
4. High individual performance standards should be 
maintained in the undergraduate music education curriculum 
through the study of applied music. 
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APPENDIX A 
LETTERS OF TRANSMITTAL 
LETTER SENT TO MEMBERS OF THE JURY 
79 Chestnut Street 
Brookline, Massachusetts 
March 25, 1960 
This questionnaire constitutes one step in a study 
which is concerned with evaluating the undergraduate cur-
riculum in Music Education at Boston University, School of 
Fine and Applied Arts. 
A copy of the enclosed evaluation sheet is being 
sent to the graduates in Music Education of the years 1956, 
1957, 1958, and 1959. It is felt that these individuals, 
because they have had teaching experience and because of 
their recent affiliation with the School of Fine and 
Applied Arts, are best qualified to evaluate the cur-
riculum which prepared them for the teaching of school 
music. 
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It is realized that music educators have many demands 
on their time. However, it is hoped that the opportunity to 
aid in the evaluation of this curriculum will elicit your 
cooperation in the project. The identity of no individual 
will be revealed; all information will be used only in group 
data. Will you respond in the manner indicated on the 
enclosed evaluation schedule and return it at your earliest 
convenience in the stamped, self-addressed envelope provided? 
Thank you for your cooperation. 
Very truly yours, 
William A; Seymour 
Graduate Student 
Boston University S.F:A:A. 
FOLLOW-UP LETTER SENT TO THE JURY 
79 Chestnut Street 
Brookline, Massachusetts 
May 12, 1960 
To date I have not received the schedule, "An 
Evaluation of the Undergraduate Music Education Curriculum 
at Boston University, School of Fine and Applied Arts," 
which was sent to you on March 25. Only the music educa-
tion graduates of the years 1956, 1957, 1958, and 1959 
have been selected to participate in this investigation. 
Because of the limited number of persons involved, I am 
particularly anxious to receive your evaluation of the 
curriculum elements contained in the questionnaire. 
In the event the original schedule has been mis-
placed, I am enclosing another copy for your convenience. 
Your cooperation will make it possible to gain the fullest 
use of the data already received and materially contribute 
to a more significant study. 
Very truly yours, 
William A.· Seymour 
Graduate Student 
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APPENDIX B 
THE QUESTIONNAIRE 
. 
~ 
AN EVALUATION OF THE UNDERGRADUATE 
MUSIC EDUCATION CURRICULUM AT BOSTON UNIVERSITY 
by 
William A, Seymour 
Graduate Student 
Boston University, S.F,A,A, 
GENERAL INFORMATION 
Name·------------------------------~--------------------------------------------
Address: Street and number------------------------------------------------------
Community State 
------------------
Year of Graduation Degree 
------------------
Teaching experience, in years•••·~··•••••••••••••••••••~·••••••••------------------
Do you believe that concentrated work in specialized 
areas of music teaching should have been stressed 
more in your undergraduate preparation?••••••••••~••••••••••••------------------
Please indicate by approximate percentages the distibution 
of your teaching time in the areas of music education, 
(Example: Elementary Instrumental, (40/o); Junior High 
General Music, (3Wa); and High ~chool Choral, (3o%). 
Total, - (10~;), 
Elementary Junior High School 
Instrumental ( ) Instrumental ( ) 
Vocal-General ( ) General ( ) 
Choral ( ) 
Senior High School 
Instrumental ( ) 
General ( ) 
Choral ( ) 
INSTRUCTIONS 
1. Listed below are comprehensively derived elements which have 
been included in courses provided in the Music Education CUrriculum of 
Boston University School of Fine and Applied Arts. You are asked to 
evaluate each element in terms of its usefulness in your professional 
and personal preparation according to the following scale: 
4 = of the greatest usefulness 
3 = very useful 
2 = moderately useful 
1 = slightly useful 
0 = of no usefulness whatsoever 
21 Useful elements may be of two kinds: 
a. Professional - contributing primarily to actual classroom 
needs, with direct bearing on teaching. 
b, Personal- contributing.primarily to the development of 
the teacher, with indirect bearing on teaching. 
\!hen evaluating an element, please combine these two types of 
usefulness into a single rating, 
3. Rate elements only QU the ~ .Qf usefulness iu your experience 
in teachin~ school ~· Eliminate insofar as is possible personal likes 
or dislikes for an element, or the quality or quantity of teaching received. 
4. Rate only those elements which were a part of your preparation. 
An element not marked will be taken to mean ~hat it was not included in 
your undergraduate preparation, 
5. For each element listed there are, at the extreme right of the 
page, ~ro sets of columns for your answers. In the first, you are asked 
to rate the usefulness of an item in your undergraduate preparation 
according to the above scale; in the second column, you are asked to 
indicate by encircling the appropriate character, whether 
the emphasis on this element was satisfactory, 
~ emphasis on this element would have been desirable, or 
~ emphasis on this element would have been desir~ble 1 
Example: Aiding the uncertain singer •••••••••••• 4~2 1 0 r" S\_!1-
Explanation: The evaluation (3/' means that this element was 
~ useful, and the element should have received 
groater emphasis (±; in your undergraduate preparation. 
6. Please include any additional elements and their evaluation in 
the space provided at the end of each area. 
1 
Music Education Preparational Elements 
r. Basic lfusic 
A, Harmony and Theory 
1 .. Scales•••••••••••••••••••••••••••••••••••••• 4 3 2 l 0 s + 
2. Intervals ............................ , ...••.• 4 3 2 1 0 s + 
3. Triads, ••••••••••••••• : •••••••••••• ~•·•••••• 4 3 2 l 0 s + 
4. Chords • ••••••••••.•••.•••.•••••••.••••• , , .... 4 3 2 1 0 s + 
5. hiodula tion • . , •......•....•.................• 4 3 2 l 0 s + 
6. Non-harmonic tones, , , ••.•.•.•..•.•....••.••• 4 3 2 l 0 s + 
7. Analysis•••··~··•••••••••••••••••···~······· 4 3 2 1 0 s + 
a. Keyboard drill•••••••••••••••••••••••••••••• 4 3 2 l 0 s + 
9. Inversions •••••••••••••••••••••..••••••••••• 4 3 2 l 0 s + 
10, Chromatic harmony •• •• , •• , •• , •· •••• , •••••••••• 4 3 2 l 0 s + 
B. Sight Singing 
l. Rhythmic drill•••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
2. Melodic drill ••••••••••••••••••••••••••••••• 4 3 2 l 0 s + 
3. Harmonic drill •••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
4. Ear training•••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
5. Clef reading••••••••••••••••··~•·••••••••••• 4 3 2 l 0 s + 
c. Counterpoint, Composition, Arranging 
1. Contrapuntal forms•••••••••••••••••••••••••• 4 3 2 1 0 s + 
2~ Thoma tic construction, ••• _ •• -:--;;-............ •, •• • 4 3 2 1 0 s + 
3. BG,sio accompanym0nt patterns•••••••••••••••• 4 3 2 1 0 s + 
4. Structure of musical forms•••••••••••••••••• 4 3 2 1 0 s + 
5. Vocal scoring ••••••• ~··••••••••••••••••••••• 4 3 2 1 0 s + 
6. Instrumental scoring •••••••••••••••••••••••• 4 3 2 1 0 s +. 
D. Additional elements 
1, 4 3 2 l 0 s + 
2. 4 3 2 1 0 s + 
II, History and Literature 
A. Histo:cy 
1. 1, ly ~ar ••••••••••••••••••••••••••••·••••••···~ 4 3 2 1 0 s + 
2, Renaissance••••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
3. Baroque••••••••••·•••••••••••••••••••••••••• 4 3 2 1 0 s + 
4. Classical •••••••.•••••.••••••••••••••••••••• 4 3 2 1 0 s + 
5. Romantic•••••••••••••••••••••••••••••••••••• 4 3 2 l 0 s + 
6. Contemporary •••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
2 
B• Literature 
l. EarlY•••••••••••••••·••••••••••••••••••••••• 4 3 2 1 0 s ,. -
2, Renaissance••••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
3, Baroque •• • •.•••••••• · •••••• • ••.•••.••• *. • • •. • 4 3 2 1 0 s + 
4. Classical •• , ••• ~ •••••••••••••••••••••••••••• 4 3 2 1 0 s + 
5. Romantic•. • ••••••••••••••• ~ •••••.• • .••••• ,. • • 4 3 2 1 0 s + ... 
6. Con temporary ••••• -•••••• ~ •••••••••••.•• • • • •••• 4 3 2 1 0· s + 
c. Additional elements 
1, 4 3 2 1 0 s + 
2. 4 ·3 2 1 0 s + 
!II, Professional Education 
A. General and Educational Psychology 
1, Physiology of the individual•••••••••••••••• 4 3 2 1 0 s + 
2. Learning, and the symbolical processes •••••• 4 3 2 1 0 s + 3 ,., Intelligence •••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
4. Personality, and the nature of· adjustment ••• 4 3 2 1 0 s ,. 5 ·' Guidance principles, •••••••••••••••••••••••• 4 3 2 1 0 s + 6- Nature and principles of learning •••••••• ~·• 4 3 2 1 0 s + 4 
7. Efficient learning and retention dynamics,,·. 4 3 2 1 0 ·S + 
-a, Current educational problems•••••••••••••••• 4 3 2 1 0 s ,. 
--~ea.cher adjustment,.,.,.,.~ ............ •• •• Ll ··~ ••••·' 4 3 2__ 1 0 s + .. 
10, Teacher-pupil relationships••••••••••••••••• 4 3 2 1 0 s + 
11, Social adjustment and school achievement 
relationships•••••••••••••••••••••••••••• 4 3 2 1 0 s + .. 
B, Methods and Materials 
(Grades one through six) 
1, Development of classroom environment •••••••• 4 3 2 1 0 s + ... 
2. Tho child singing voice••••••••••••••••••••• 4 3 2 1 0 s + 
-3, Selection and presentation of rote songs,, •• 4 3 2 1 0 s + ~ 
4. Rhythmic and melodic expression·~··••••••••• 4 3 2 1 0 -s + ... 
5. Directed listening•••••••••••••••••••••••••• 4 3 2 1 0 s + 
-6, Usc of rhythm instruments •• , •.••••• , •••••••• 1 4 3 2 1 0 s + ... 
7. Uso of harmonic instruments, •••••••••••••• ,. 4 3 2 1 0 s + 
-a. Usc of tonal instruments•••••••••••••••••••• 4 3 2 1 0 s + ... 
9. Notational clements,,-·••••••••••••••••••••• 4 3 2 1 0 s + ... 
10, ·Appropriate instructional materials~•·•••••• 4 '3 2 1 0 s + 
-
(Grades seven through twelve) 
11.. Organization and administration of 
curriculum,,, •••••••••••••••••••••••••••• 4 3 2 1 0 s + ... 
12, Choral music classes•••••••·•••••••••••••••• 4 3 2 1 0 s + 
-13, Instrumental music classes, •••••••••••••••• , 4 3 2 1 0 s + 
-
3 
Methods and J.1a tcrials, grades seven through twe1ve.(continued) 
14, General music classes ••••• , ••••••••••••••••• 4 3 2 1 0 s + 
15. Adolescent personality,••••••••••••••••••••• 4 3 2 1 0 s + 
16 .. Testing and classification of voices •••••••• 4 3 2 1 0 S ... + .. 
17. Centers of interest and resource units •• , ••• 4 3 2 1 0 s + ... 
18. Basic organization of choral ensemble••••••• 4 3 2 1 0 ·S + 
19. Basic organization of instrumental ensemble. 4 3 2 1 0 s 
.. p~. 
+ 
-· 
20~ Listening activities •• ~•·••••••••••••••••••• 4 3 2 1 0 s + ... 
21. Creative activities,,., ••••••• ~ •••••••• ; •••• 4 3 2 1 0 s + 
22, Thoor,y classes•••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
23~ Approciat~on classes•••••••••••••••••••••••• 4 3 2 1 0 s + 
24. Audio-visual materials•••••••••••••••••••••• 4 3 2 1 0 s + 
25. Choral conducting techniques ••••••••••• ~··•• 4 3 2 1 0 s + 
26. Assembly sing techniques•••••••••••••••••••• 4 3 2 1 0 s + ... 
c. Student Teaching 
(Elementar,y) 
1, Classroom••••••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
2, Instrumental •••••••••••••••••••••••••••••••• 4 3 2 1 0 s + .. 
3. Other (please explain). 
•••••• 4 3 2 1 0 s + 
(Secondar,y) 
4. General music •••••••••••••••••••••••• ~·••••• 4 3 2 1 0 s + 
5. Choral•••••••••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
-· 6, Instrun1ental •••••.•••••••••••••••••••••••••• 4 3 2 1 0 s + 
7. Other (please explain) 
. . . . ... . 4 3 2 1 0 s + .. 
D, Observation Visits To Schools 
lt Elementary choral-general, •••••••••••••••••• 4 3 2 1 0 s + 
2. Junior High School choral-general •• , •••••••• 4 3 2 1 0 s + 
3. Senior High School choral••••••••••••••••••• 4 3 2 1 0 s + 
4• Elencntary instrumental••••••••••••••••••••• 4 3 2 1 0 s + .. 
5. Secondary instrumental, ••••••••••••••••• , •• , 4 3 2 1 0 s + ... 
E. Additional eleP-J.cmts 
1. 4 3 2 1 0 s + 
2. 4 3 2 1 0 s + 
3. 4 3 2 1 0 s + 
-
4 
rv. Perf oi'I!kmco 
A. Conducting 
l. Patterns •••..•....••...•••••••••••• ~•·•••••• 4 3 2 1 0 s + 
2. Size of beats••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
3. Usc of hands ••.• , •.' .: •.• , ....................... 4 3 2 1 0 s + 
4. Termine logy ••••••••• , •••• , •••••••••••••••••• 4 3 2 1 0 s ... 
5. Trcnsposition, •••••••••••••••••••••••••••••• 4 3 2 1 0 s + ... 
6. Knowledge and study of instruments •••••••••• 4 3 2 l 0 s + 
7. Tempos r:>nd dynamics • ......................... 4 3 2 1 0 s + ~~ 
e. k .. boratory experience ••••.•••••••••• , ••• , , • • 4 3 2 l 0 s + 
" 
B. Applied Music Class S~udy 
1. Violin 
a. literature for beginning and intermediate 
class instruction •••••••••••••••.•••••••.•• 4 3 2 1 0 s + 
-b~ teaching techniques···~·····•••••••••••• 4 3 2 1 0 s + 
c. performing abilitY•••••••••••••••••••••• 4 3 2 1 0 s + 
2. Cello 
a, literature for beginning and intermediate 
class instruction •••••••••••••••••••••••••• 4 3 2 1 0 s + 
-b~ teaching techniques•••••••••••·••••••••• 4 3 2 1 0 s + 
c, performing abilitY•••••••••••••••••••••• 4 3 2 1 0 s + .. 
3. String bass 
a, literature for beginning and intermediate 
class instruction ••••.••••••••••••••••••••• 4 3 2 1 0 s + 
b; teaching techniques••••••••••••••••••••• 4 3 2 l 0 s + 
e.= perfoming abilitY••••••••••••••••·••••• 4 3 2 1 0 s + .. 
4. Flute 
o.. literature for beginning ~nd intermediate 
class instruction•••••••••••••••••••••••••• 4 3 2 1 0 s + 
-b, teaching techniques••••••••••••••••••••• 4 3 2 1 0 s + ... 
c, performing abilitY•••••••••••••••••••••• 4 3 2 1 0 s + ... 
5. Oboe 
a.. literature for beginning and intermedi11te 
class instruction •••••••••••••••••••••••••• 4 3 2 1 0 s + 
" b~ teaching techniques ••••••••••••• ,, •••••• 4 3 2 1 0 s + .. i 
c, perfoming Ftbili ty ..... .•.....•.•.•.•••• 4 3 2 1 0 s + 
-
6. Clarinet 
a, literature for beginning and intermediate 
class instruction•••••••••••••••••••••••••• 4 3 2 1 0 s + 
b, teaching techniques,, ••••••••••••••••••• 4 3 2 1 0 s + 
c. perforning ability •••••••••••••••••••••• 4 3 2 1 0 s + 
-
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D. Clo..ss Recito..l 
1. Experience in public porform~nce., •••••••• 4 3 2 1 0 s + ... 
2. Discussion and analysis of pe:r:formanc~ 
pro..cticos ••••• ~·······~···~·••••••••••• 4 3 2 1 0 s + 
3. Evo.luo,tion of stage deportment •••• ~••••••• 1 3 2 1 0 s + 
E, Musical Organizations 
1. Bc..nd ...................................... • 4 3 2 1 0 s + .,. ,i 
a.~ Fundamentals of marching••·••••••••••• 4 3 2 1 0 s + 
' b, Organization and implementation of 
bo..nd shows. , ••. • •• , ••..•••. • •. , •• • • 4 3 2 1 0 s + ... 
c~ Repertoire •••••• , ••••••••.•••••••••••• 4 3 2 l 0 s + 
d, MusicianshiP•••••••••••"•••••••••••••• 4 3 2 l 0 s + 
-
c. Concert experience, •••••••••••••••••• , 4 3 2 1 0 s + 
-
2. Choru.s •• • ........................ , ••••• •• •• 4 3 2 1 0 s + 
-
[l,. Choro..l techniques ••••••••••••••••••• ,. 4 3 2 l 0 s + 
b; Repertoire •••••••••••••••••••••••••••• t1 1" 3 2 l 0 s + ... 
c~ lfusicianship •••••••••••••••••••••••••• 4 3 2 1 0 s + 
-d, Concert experience•••••••••••••••••••• 4 3 2 l 0 s + .. 
3. Choral Art Society •••••••••••••••••••••••• 4 3 2 1 0 s + 
n~ ---Dhoral techni~ ... .-•• ..-. • .--.-• •-••••• 4 3 2 1 0 s :t- .. 
b~ Repertoire•••••••··~•••••••••••••••••• 4 3 2 1 0 s + ... 
c; MusicianshiP••••••••••••••••••••••o••• 4 3 2 1 0 s + ... 
d. Concort experience •••••••••••••• o••••• 4 3 2 1 0 s + ... 
4. Glee Club,, • •,. • •••••• , • ,, .,_ •••• , •• , ••••• •, • 4 3 2 1 0 s + ... 
nf Chorr:.l techniques••••••••••••••••••••• 4 3 2 l 0 s + 
b~ Repertoire •••••••••••••••••••••••••••• 4 3 2 1 0 s + 
c, lfusicir:.nship •••••••••••••••••••••••••• 4 3 2 1 0 s .... 
d. Concert oxperioncc •• , ••••••••••••••••• 4 3 2 1 0 s + ... 
5. Orchostrn ••••••••••••••••••••••••••••••••• 4 3 2 1 0 s + 
-
... 
"'' 
Orchcst:bal techniques ••••••••• , ••••••• 4 3 2 1 0 s + 
-b, Rcpcrtoiro ••• , •••••••••••••••••••••••• 4 3 2 1 0 s + 
c~ ~fusicianshiP•••••••••••••••••••••••••• 4 3 2 1 0 s + .. d, Concert experience •••••••• , ••••••••••• 4 3 2 1 0 s + .. ;. 
F. Additionr:.l elements 
• 
1. 4 3 2 1 0 s + .. 
2. 4 3 2 1 0 s + 
-
3. 4 3 2 1 0 s + 
-
